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PREFACE

This is the third edition of the State Student Assessment Programs Database, a collaboration
between the Council of Chief State School Officers (CCSSO) and the North Central Regional
Educational Laboratory (NCREL). It is the single best source for information about the students
assessment programs states conduct. Its content remains comprehensive, accurate, and up-to-date.

This document tabulates extensive and detailed informatica about each state’s assessment
programs. It is based on results from a survey developed for the Association of State Assessment
Programs (ASAP), chaired by the CCSSO’s Edward Roeber. The survey was mailed to the state
directors of assessment in November 1994. They were asked to describe their state’s assessment
programs at the end of the 1993-1994 school year. Survey returns were received and processed
from December 1994 through May 1995. This included clarification of entries and call-backs to
fill in incomplete returns. Between February and June 1995, each assessment director received a
copy of the information as it had been entered into the database for approval prior to publication.
Any modifications were incorporated into the final product.

Most commonly, each question in the survey produced one data table, sumetimes more. Some
questions generated simple numeric or categorical responses. Others were open-ended and
generated sometimes very extensive text. Still other questions required textual explanation of
simpler classifications. Searching for specific information in this kind of structure can be difficult.
We strongly urge the user to begin by studying the survey form included, beginning on page 1.
Usually this will focus attention on related questions which may then be found by usirg the Table
of Contents. When it is appropriate, this document provides bottom marginal entries which may
contain frequency, count, or average data, as appropriate.

This edition plus the prior two provide a rich lode of information on the status of and trends in
state assessment practice. A comparion document The Status of Statewide Student Assessment
Programs is available from NCREL or CCSSO. The data are also available in electronic form, as
data scts and as electronic documents. An order form is appended to this document. Additional
reports, one on the development of non-traditional assessment items, another on high school
graduation testing, are forthcoming. Selected and updated information from the database and these
and other documents is available at NCREL’s World Wide Web site (http://www.ncrel.org) and
gopher (gopher.ncrel.org) and on the CCSSO gopher (expected to be ready in fall 1995).

A document of this size and scope could not be produced without help. First, our gratitude extends
to the 50 state directors of assessment. Each completed a 23-page survey! They also responded
graciously to our nagging and our inability, at times, to understand what they were trying to tell us.
To Deb Roeber goes the credit for assuring that all 50 states responded. Her skills on the
telephone have become legendary. David Braskamp’s work to keep the electronic database
updated as additions and modifications came in from the assessment directors is deeply
appreciated: without his careful data control efforts the SSAP’s accuracy and comprehensiveness
would be doubtful. David was also responsible for the gentler-on-the-cyes format of this year’s
tabulations. To Dina Czocher we extend, as always, our deep appreciation, for her gentle ability to
keep us on task, on track, and mindful of budgets.

Arie van der Plocg Edward Roeber
Linda A. Bond Council of Chief State School Officers
North Central Regional Educational Laboratory
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Association of State Assessment Programs

Annual Survey
Fall 1994

Council of Chief State School Officers and
North Central Regional Educational Laboratory

This year's survey should be even easier to complete than last year’s. You should have received this blank survey form
and a typescript which includes your responses from last year. You may respond on the blank survey form or edit the type-
script using red pencil, whichever is easier for you. If you would prefer to receive a typescript on diskette, call Arie van
der Ploeg, NCREL, at 800-35-NCREL.

New and revised questions are identified to the left on the paper form. A few items are in new locations.

Please coraplete the 1994 ASAP Survey considering the status of your assessment program(s) as of October 1, 1994. Start
by identifying your state, its assessment director, and yourself. We again expect to have results from all 50 states and com-
plete responses from all. If we do not understand your response to the survey, we will contact you for clarification.

State assessment director: Person completing survey:

Title: Title:

| Address: Addresy:

City: State: Zip: City: : Zip:
Telephone: Fax: Telephone: Fax:

When completing Part 3, reply separately for each component of your state's assessment program. You will need to
photocopy Part 3 for each of the components you identify. In determining the number of components you have, it may
help to think about the purpose for your assessment. For example, if your state conducts a performance assessment, a
norm-referenced test, and a high schooi graduation test, you would retum thres copies of Part 3, one for each component.
In general, for the purpose of this summary, assessments requiring a different administration, response, or scoring format
are best ' ;eated as distinct components.

Please return the completed survey (form or diskette) before January 13, 1998 to:

ASAP Survey
c/o Ed Roeber
Council of Chief State School Officers
1664 Algoma Drive
Okemos, M1 48864
Voice and Fax: (517) 347-1145

BEST COPY AVAILABLE

Q
B MC ' ASAP Survey
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This should be a brief statement

of the current status of your assessment
program. You will have opportunity to
provide the details for sach component
in Part 3.

oy

LRy

REVISED =

REVISED

4

Part 1. General Concerns

1.1  Please give a brief description of your state’s assessment programs,
who is tested, why, and how results are used.

1.2  What important changes, if any, occurred in your state assessment
programs since October 1993?

1.3 Are there changes you foresee occurring between November 1994
and October 1995 in your state’s current assessment program? If
so, what are they and why are they likely to occur?

1.4 What assessment projects, if any, does your state have under study,
in planning, or in development for the next 24 months?

BEST COPY AVAILABLE
- Page |



B
1.5  Counting only psrmsnent SEA employees, how many FTEs work o..

the assessment programs described in this survey, plus any

Provide the best oount relatsd developmental projects?

you can.
—_Profeasional FTEs
—Support FTEs

REVISED -~ 1.6  Please indicate the total SEA and contractual budgets for the
assessment programs described in this survey plus any related
developmental projects.

Provide the best estimate SEA:

you can. s
Contractual: 1
s . L

1.7  What is your state’s overall policy for including or excluding specia'
needs students (those with IEPs or LEPs) in assessment? If they
are included, what special accommodations are made? (If a
formal statement exists, please provide a copy.)

NEW =— 1.8 If there are exceptions to this overall policy for different
assessment components, please explain.

»

Page 2 __}



NEW =~

In each column, check
all that apply.

NEW =

REVISED —

Enter psrcentages, not
counts.

1.9

1.10

1.11

What kind of accommodations are allowed for special education or
limited English proficient students?

Special Ed LEP
Large print
Braille

Separate testing setting

Audiotaped or read instructions
and questions

Audiotaped responses

Extra time

Word processor

Other languages (all but reading)

Other languages (all subjects)
Other (please specify):

How is the decision about special accommodations made and who
decides?

Statewide, what percentage of the students tested are classified as
LEP or as needing an IEP?

IEP LEP
Elementary

High school

1 ) Page 3



1.12

1.13
Please piace an "X" in those
celis of the grid that best match
your situation.
NEW — 1.14
Mark one.
REVISED — 1.15
Piace an *X" in celis to
describe your state's
situation.
1.16
Mark one.
. 1.17
Mark one.

IToxt Provided by ERI

Q
E MC 1994 ASAF Survey

What training or dissemination materials or techniques has your
agency developed that other states could use? (Please enclose
examples, especially for any non-traditional assessments.)

Do students use calculators on yonr state’s math or sciences tests?

Use? No
Yes
[Required
Encouraged

Permitted
| Whole test
Degree of use? Parts

Conditions of use?

Do any of your state assessments include questions designed
intentionally for calculator use?

—Yes
__No

Since 1986, has your state formulated explicit statements of learne:
outcomes? Which subjects?

Yes In Progress Planned No

language ants
Science

| Social studies
Other

Have any assessments been modified 0 align with these outcome
statements?

—Yes
_No

Has your state set specific acceptable levels of performance on any

state assessments (e.g. cut-scores, benchmarks, or proficiency
levels)?

——Yes
___No

1 8 Page 4



REVISED —

Mark one.

REVISED =

Mark one.

Please name the partners in
coliaborative efforts and their
purpose. Generally, we would not
expect you to name agencies you
contracted as collaborative partners.

1.18

1.19

1.20

Since October 1993, has your state passed legislation affecting its
assessment program(s)?

—Yes
___No

If yes, provide the title(s) of the legislation and describe how
assessment was affected.

Since October 1993, have there been court decisions affecting
your state assessment program(s)?

—Yes
—No

If yes, provide the title(s) of the decision(s) and how assessment
was affected.

Who did your state collaborate with on assessment last year?
Who with:

On what:

Who with:

On what:

1. Page 5



REVISED 1.21 Please identify the assessment services for which your state used
contractors or consultants since October 1993.

Mark all that apply. ___a. Development
—_b. Administration
—C. Scoring
—d. Analysis
—_¢. Reporting
—_f. Other. Please explain:

1.22  Please identify the contractors or consultams used this past year,
and the services they rendered.

Name:

Address:

Service rendered:

Name:

Address:

Service rendered:

Name:

Address:

Service rendered:

Name:

Address:

S rvice rendered:

EC 1994 ASAP Survey 2V Page



REVISED —
Mark one.

Below you will find options, with corre-
sponding numbers, for each of the
columne—Exercise Types, Status,
Grades Served, and Availability— in
the table. Please choose numbers
from these options and mark them in
the appropriate column. Add subjects

a8 necessary.

Exeorcise Types

1=Enhanced multiple choice

2=Short-answer apen-ended,
constructed response

S=Extended response open-ended

4=interview

S=0bsarvation

8=individual performance assessment

7=Group performance assessment

8=Portiolio or leaming record

&=Project, exhibition, demonstration

10=Computer adaptive assessment

11a0ther

Stalus

1sWant to develop

2=Plan to develop
3=Funded, not started
4=Begun development
SaCompleted development
8=Piloted, being refined
7=Ready for use

8xin use

Grades

Mark °K* for kindergarten, *P’ for pre-
school, and use actual grade numbers
for other grades.

Avallablity

1=Not available/secured

2=May be examined but not used
3sMay be used

4=Some may be used

SsWill become available ater

Part 2-A. Non-Traditional Assessment

Please refer to the glossary at the end of the survey before beginning
this section.
2.1  Has your agency created any non-multiple-choice exercises?

Yes
No

If not, goes it plan to develop such items?
es

No

If you answered yes to either question, please comglete the grid
below. Otherwise, skip to Question 2.6 on page 10.

Subject Exercise |Status |Grades |Availability
Types Served

Math
Reading

Writing

Other language arts

Science

Social studies

History

Geography
Civics

Economics
Health Education
Physical Education

Music
Visual Arts

Dance

Theater

Foreign languages

Career, vocational
education

Employability skills
Other.

o4 Page 7



REVISED — 2.2  Did you encounter major difficulty in developing the non-traditiona

iteras or assessments?
Mark one. —_Yes
—No
REVISED — 23  Ifyesto 2.2, mark the most significant problems.
Insufficient time
—Insufficient financial resources
Mark ol that spel. —Insufficient technical resources
—Unclear purpose(s) for assessment
—__Inadequate theoretical framework
Resistance to change to non-traditional methods from:
Teachers
Parents
—Students
—_Legislature
—___Governor’s Office
—Lobbying groups (specify):
REVISED — 2.4  For what purpose(s) are the new non-traditional assessments used?
tems have been grouped Instructional
conceptually. Please mark all —Kg/Grade 1 readiness
that apply to this component. —Student diagnosis or placement
*H:~h school graduation® —High school skills guarantee
means that students are __Improvement of instruction, curriculum
awarded or denied diplomas _Progmm evaluation
based on performance on the
agsessment.
“Endorsed” diploma means a Accountability: for students
special seal on the diploma .
recognizes satistactory _St}xdent promotion
performance on the assessment. __High school graduation
*Honors® diploma means a ——Endorsed diploma
special diploma is awarded Honors diploma
based on high performance on — Student awards or recognition

the assessment.

Accountability: for schools
——__School performance reporting (¢g., school report cards)
— School accreditation
——School awards or recognition
—High school skills guarantee

Accountability: for staff
— Teacher evaluation or certification
— _Teacher awards or recognition
—Other:

BEST COPY AVAILABLE 29 Page 8
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NEW =~ 2.5  Has your state carried out any studies to assess the validity of these
non-traditional items/assessments?

Mark one. "—’:I:s
If yes, please describe.
Mark all that apply.

P
.

Q
|- RICAsAP survey . Page9



Part 2-B. Writing Samples
Questions 2.6 to 2.20 pursue issues related (o writing assessment.

2.6  Does your state currently assess writing or is it considering
doing so0?

—_Yes, currently assess writing
Mark one. Have writing assessment in development
' . No, but plan to do so within 5 years
No, and do not plan to do so in the near future
No, but did do so in the past

If your state does assess writing, please answer the following
question. Otherwise, skip to question 2.21 in Part 2-C on page 13.

2.7  Which method does your state use to assess writing?

Assessments which do not require written work samples
Mark all that apply. (e.g. multiple choice, cloze procedures, etc.)

Samples of classroom work (e.g. portfolios).
Who decides which work is included?

— Writing sample(s) in response to prompt(s):
Source of prompt:
— Commercial tests
—SEA provided prompts
—__Other source:

—Other process requiring written work.
Explain:

Continue this section only if written samples of student work are
evaluated. if not, skip to Part 2-C, question 2.21 on page 13.

2.8 In which grades does your state assess writing samples?

1 5 _9
Mark all that apply. 2 6 10
. I | 1
—d -8 __12
REVISED = 2.9  Within the assessed grades, who do you test?
All students are tested
Mark all that apply. —Only a sample of students is tested

—Testing is voluntary for students
Testing is voluntary for districts or schools

oo

Q
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REVISED =

Mark all that apply.

NEW =
Mark one.

REVISED —

Mark one.

REVISED —

REVISED —

Ar. extended response
time is over a period of
days or weeks.

Mark one.

Mark ail that apply.

2.10

2.11

2.12

2.13

2.14

2.16

2.17

2.18

Within the assessed grades, are items or prompts sampled?

—All tested students see the same items or prompts
—_ltems or prompts are sampled

—_Muitiple forms are used

—Locally determined

He% many writing samples does your state assess per student per
year’

Are revisions permitted?

Yes
—_No

Are revisions scored?

—Yes, only final revision

—___Yes, two or more revisions

—No

If the student is asked to produce a writing sample on demand (one
set period of time), how many minutes are the students given?

Minutes

If the student is given an extended m'ponse time to J)mduce .
sample, please describe the amount of time provided.

What method is used for scoring”

Analytic
___Holistic
—___Other method. Please explain:

Hew was the scoring rubric developed?

Who scores the writing samples?

Teachers in state
—Commercial company
Other. Please specify:

Il
~
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REVISED =
Mark all that apply.

Q
ERIC 1994 AsAP Survey

IToxt Provided by ERI

2.19 Descxliebsetheminingmempmvidufordwncodngofu\e
samples.

2.20 In which content areas does your state assess writing or is it

considering doing s0?

Currently test writing in: Considering tesiing writing in:
Social studies Social studies
Science Science

— Math —Math

—_Interdisciplinary —_Interdisciplinary

—Other (please specify) —_Other (please specify)

26
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Part 2-C. Curriculum Frameworks

REVISED = 2.21 Has your state developed curriculum frameworks? In what subjects?
g:m: m 'y'::m Yes |Indevelopment |Pianned |No
state. Rewg
Math
Writing
Science
Social Studies .
Other |
REVISED = 2.22 Is your state’s assessment program aligned to the curriculum
frameworks?
S ta deeance your Yes |inProgress [Planned  |No
state. Reading _
Math
Writing
Science
Social Studies
Other
NEW =— 2.23  Describe any “opportunity to leamn” standards or OTL

measurement systems your state has developed or is developing.

U Bl
Ko

LS
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NEW =

NEW =~

Pleass ochack marks
in {he grid 1o describe
yaur einia's atustion.

Check one.

Q
F MC 94 ASAP Survey
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Part 2-D. High School Graduation Testing

Fill out this section only if students in your state must pass a high school
graduation test or assessment in order to graduate from high school.

2.24

2.25

Please briefly describe your state’s high school graduation testing
assessment requirement. (Please send along any writien
description you may have concerning this assessment program.)

Please complete the chart to describe the graduation assessment
requirement:

Type of Assessment

NRT = Norm-referenced Test
CRT = Criterion-referenced Test
Pr = Performaiice Assessment
Pf = Portfolio Assessment

WS = Writing Sample

Subjects 27 1.8 19 1101 11! 12 INRTICRT! Pr | Pf { WS |

| Writing
Other Language
Arls

[Reading

Social Studies

A0

2.26

Do students have to pass all or part of the test in order to graduate?
—Part
Which part?

2 o) Page 14




NEW =

Enter & percentage.

Enter percentages, #

the data are
avaieble.
Otherwise, leave
blank,
NEW =
NEW =
NEW =
NEW =
Mark one.

2.27

2.28

2.29

2.30

2.31

According to the most recent data, about what percentage of high
school students in your state fail to graduate from high school
because they failed the high school test?

If you collect these data by race, gender or special education status,
please include the percentage of these groups that fail to graduate
from high school because they fail the high school test.

Female Male Combined

White

African American
Hispanic American

Asian American

Native American

Special Education

Limited English Proficient

How often may students re-take the exam?

[T

RERRY
[T

What kinds of formal assistance are offered to students who do not
pass the exam the first time?

Does the state provide extra funds to schools or students to
support this assistance?

Are schools held accountable for the passing rates of their students?

—_Yes
___No

If yes, pleaée explain:

Page 15



NEW - 2.32 Does your state (or do local districts) follow up with your studemJ
after graduation from high school? |

Yes No
Mark one for each. State -
Local Districts —_

Mark all that apply. If so, which students?:
—High School Drop-outs
—_High School Graduation Test Failures
— College Student
—All Students
—_Other: please specify

NEW = 2.33 How are the assessment results reported to the public, and by who!
NEW = 2.34 What is the intended impact of high school graduation testing on:
Standards?
Students?
Educators?

Curriculum and Instruction?

Schools?

30

Q
1994 ASAP Survey Page 16
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NEW = 2.35 What have been the unintended consequences on:
Standards?

Students?

Educators?

Curriculum and Instruction?

Schools?

NEW = 2.36 Has any research or evaluation study been performed to assess
tht'e‘ imlg;ct of the high school graduation test on students or
schoo

Mark one. Yes

—__No

If yes, what were the findings? (Please attach a copy of the
repont if available).

F-R] CASAP Survey ) Page 17
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Part 3. Program Components

Pleuse review the definition Pages 18 through 22 are intended to provide greater detail about each
{"h:m"‘ here and in component of your state’s testing program. Please copy these pages as
Glossary. often as needed.

Two primary factors determine components for this survey: purpose and
format. If these vary markedly, please complete a separate description

for each variation.
Program Component:
Give the name.
Contact Person:
Phone:
Briefly describe why this assessment . .
component exists and what it is 3.1 Purposes of Component
expected to do,
REVISED — 3.2  Subjects, grades, and numbers of students tested:
Inthes d of th tri ite §
exch subject assessed in this program. | Number of students assessed
Below these entriss, indicate the num-
ber of students tested in this program Fill in subject—
at each grade. Pleass give exact
answers or reasonable approxima- .
tions. |f you know students are tested Grade: Kg
at certain grades but are uncertain how
many, please insert ? in the cell. 1
2
3
4
5
6
7
8
9
10
11
12

l: RIC 1994 ASAP Survey 32 Page It



REVISED =

Give calendar year,

REVISED =

Give calendar year.

Mark one.

REVISED =

Mark all that apply.

REVISED =

Mark all that apply.

REVISED —

Mark all that apply.

33

34

3.5

3.6

37

38

When was this assessment component, in basically this form, first
used in schools?

Year

When was this assessment component most recently substantially
revised?

Year

Who initially authorized the creation of this assessment
component?

—__Legislative mandate
—_State board action
—SEA decision
—Other. Please explain.

What groups were most instrumental in the process that led to the
initial authorization of this assessment component?

—Administrative groups
—Advocacy groups
—Business community

— Goveror’s office
—Judiciary
—Legislators

—Parent groups

— _State board of education
—_Chief state school officer
—State education agency
—Teacher groups
—_Other; explain:

What method determines which students are assessed in this
component?

——_All students in designated grades are tested
—_Students are sampled

—_Assessment is voluntary for students
——Assessment is voluntary for schools or districts

What test items are given to students?

—All tested students see the same items
—_liems are sampled

—Multiple forms are used

——Locally determined

Page 19



3.9  Whattypes of tests or assessments are used?

Mark all the: spply. —Norm-referenced, multiple-choice (NRT)
See plossary for definlons. ~_Criterion-referenced, multiple-choice (CRT)
— Performance testing
—Portfolio assessment
—Writing samples

—_Others. Please explain.

3.10 Are the tests normed?

—Yes

Mark one.
' —No

If yes, what norms are used to report scores?

Mark ail that apply. ___National
—State
—Regional
—Local
—_Categorical (¢.g. urban, rural, etc.)

REVISED — 3.11 Does the state report, or require districts or schools to report the
asses?sment results separately for LEP students or students with
IEPs

IEP LEP
Mark one in each column. Yes

Local option
No

Cte— c—
SUnm— eumessmasens
— emees—

- 3.12  Does this component include commercial assessment instruments?

Mark one. Yes

__No

If yes, what kind are they?

Mark all that apply. ____Off-the-shelf
—Customized off-the-shelf
—Built from commercial item banks
—_Custom developed

Please name the instruments.

o '
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Mark all that apply.

REVISED —

items have been grouped
conceptually. Please mark all
that apply to this component.

*High school graduation®
means that students are
awarded or denied diplomas
based on performance on the
asssssment.

*Endorsed® dipioma means a
special seal on the diploma
recognizes satisfactory

periormance on the assessment.

*Honors® dipioma means a
special diploma is awarded
based on high performance on
the assessment.

3.13 Does this component include SEA developed assessments?

—Yes
__No

If yes, from whom, if anyone, did your state receive assisstance
in developing this assessment component?
__Universities
—_Consultants
—Commercial testing firms
—Other. Please explain.

3.14 What uses are made of the results of the assessment?

Instructional Process
—Kg/Grade | readiness
—_Student diagnosis or placement
—_High school skills guarantee
—_Improvement of instruction, curriculum
—Program evaluation

Accountability: for students
——Student promotion
—High school graduation
——Endorsed diploma
—Honors diploma
—Student awards or recognition

Accountability: for schools
—School performance reporting (eg., school report cards)
—Schoo! accreditation
——School awards or recognition
—High schoo! skills guarantee

Accountability: for staff
—Teacher evaluation or certification
—Teacher awards or recognition
—_Other:

Page 21



REVISED — 3.15 Does this assessment component have consequences of the
following sort?

Marik all that apply. FOR SCHOOLS
—_Funding gain
—Funding loss
__Accreditation loss
— Exemption from regulations
——Probation, watch lists
—Warnings
—Takeover
—Dissolution
—Other:

FOR STAFF

— Certification status gain
— Certification status loss
____Financial rewards

. Financial penaities
—Probation

__Other:

NEW — 3.16 Are the results of the assessment reported publicly?

Mark one. —Yes
—No

If yes, at what level are they reported and by whom:

NEW == 3.17 If the assessment results are reported publicly, are they reported
for categories of students?

Check as appropriate.

Race
Gender
SES

IEP Status
LEP Status

w’
2
©
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Glossary for Use With Association of State Assessment Prgrams
Annual Survey

Component: To determine the number of components you have, it may help to think about the purpose for your assess-
ment. For example, if your state conducts a performance assessment, a norm-referenced test, and a high school graduation
test, you would return three copies of Part 3, one for each component. In general, assessments requiring a different
sdministration, response, or scoring format are best treated as distinct components for the purpose of this summary. One
component may contain multiple assessment, if these share similar administrative, data collection and scoring procedures
and formats. If they share dissimilar elements, a common example is an extended writing sample attached to a multiple-
choice assessment, it is best for this survey to treat these each as one component.

FTE: Full ime equivalent

Non-traditional test items: Any assessment activity other than & multiple-choice item from which the student selects one

response. These items or performances are scored or rated using an agreed-upon set of criteria which may take the form of

a scoring guide, a scoring rubric, or comparison to benchmark papers or performauces. They include:
Computer-adaptive testing: any assessment, that requires the student to respond to the assessment items or task
with the aid of a computer where the software selects next problem or task based on the student’s prior responses.

Enhanced multiple-choice: any multiple-choice question that requires more than the selection of one correct re-
sponse. Often, the task requires the students to explain their responses.

Extended-response, open-ended: any item or task that requires the student to produce an extended written response
10 an item or task that does not have one right answer (for example, an essay or laboratory report).

Group performance assessment: any assessment which requires the students to perform the assessment task in a
group setting. (For example, a performance assessment, as defined in individual performance assessment, becomes a
group performance assessment when the task is performed in a group and the individual’s rating is based on his per-
formance as part of the group).

Individual performance assessment: any assessment that requires the student to perform (in a way that can be ob-
served) an assessment task by him- or herself. (For example, students may be asked to perform a laboratory experi-
ment or carry out a community service project, and write up results. The performance of the laboratory experiment
and the community service project makes this an individual performance assessment vs. an extended-response when
the quality of the performance itself, and not just the quality of the writing, is rated).

Interview: an assessment technique where the student responds to verbal questions from the assessor.

Observation: an assessment technique that requires the student to perform a task while being observed and rated us-
ing an agreed-upon set of scoring criteria.

Portfolio: an accumulation of a student’s work over time which demonstrates growth toward the mastery of specific
performance.

Project, exhibition, or demonstration: a complex task over time which requires the demonstration of the mastery
of a variety of desired outcomes, each with its own performance criteria. which can be assessed within the one pro-
ject, exhibition, or demonstration.

Short-answer, open-ended: any item or task that requires the production of a short written response on the part of
the respondent. Most often, there is a single right answer (for example, a fill-in-the blank or short written response to
a question). "Constructed” response items, where the student grids the answer directly (not picking from a list) are in-
cluded in this definition.
pportunity to learn: the presence of educational approaches necessary to provide students with appropriate instruction
n which they will be assessed; "opportunity to learn” standards hid the school accountable for providing these learning

r_‘f ~
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State Assessment Director

AK

CA

co

cr

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Bob Silverman

Administrator, Office of Standards and Assessment
Alaska Department of Education

801 W. 10th Ave.

Juneau AK 99801

907-465-8680 Fax: 907-463-5279

Dr. Gloria Turner

Coordinator, Student Assessment Section

50 N. Ripley St., Room 3304

Montgomery AL 36130

334-242-8038 Fux: 314.242-0482

Gayle Potter

Lead Planner, Research and Design Teamn

#4 State Capitol Mall, 106A

Little Rock AR 72201

501-682-4554% Tax:  501-682-4886

Dr. Charles Wiley

Director of Assesssuent, Evaluation

Arizona Dept. of Education

1535 W. Jefferson

Phoenix AZ 850017

602-542-3759 Fax: 602-542-5384%

Dr. Dzle Carlson

Assistant Superintendent

Assessment and Testing, CA Department of Education
P.O. Box 944272, 721 Capitol Mall, 4th Floor
Sacramento CA 95814

916-657-3011 Fax: 916-657-4964

Wayne Martin

Assessiment Director

Colorado Department of Education

201 E. Colfax Ave.

Denver CO 80203

303-866-6850 Fax: 303-830-0793

Dr. Douglas A. Rindone

Chief, Bureau of Evaluation and Student Assessment
Connecticut State Departiment of Education

P.0. Hox 2219

Hunford T 06148

203 S00- 1684 Fax:  203-506-1628



State Assessment Director

DE

GA

ID

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Larry C. Gabbert
Education Associate

Delaware Department of Public Instruction

Townsend Building
Dover DE 19903
302-739-2768 Fax:

Dr. Thomas H. Fisher

302-739-3092

Administrator, Student Assessment Services

701 Florida Education Center

325 W. Gaines St.

Tallahassee FL 32399
904-488-8198 Fax:

Dr. Stan Bemnknopf

Director, Division of Research
Georgia Department of Education
1870 Twin Towers East

Atlanta GA 30334
404-656-2668 Fax:

Selvin Chin-Chance

Administrator, Testing Office

Hawaii Department of Education
3430 Leahi Ave., Bldg. D

Honolulu HI 96815
808-733-9003 Fax:

Leland Tack
Administrator

lowa Department of Educaiton
Grimes State Office Building

Des Moines 1A 50319
515-281-5293 Fax:

Sally Tiel

904-487-1889

808-733-4841

515-242-5988

Coordinator: Guidance/AssessmentEvaluation

650 W. State St. P.O. Box 83720
Len B. Jordan Bidg.

Boise ID 83720
208-334-2113 Fax:

Mervin M. Brennan

Manager

llinois State Board of Education

100 N. First St.

Springfield IL 62771
217-742-4821 Fax:

208-334-2228

217-782-6097
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State Assessment Director

IN Name: RickPelers
Director, Division of School Assessment
Address: State House
Room 229
Indianapolis IN 46204
Phone: 317-232-9050 Fax: 317-232-9121

KS Name: Dr. Ann Harrison
Director; Planning, Research, Evaluation
Address: Kansas Department of Education
120 S.E. 10th Ave.
Topeka KS 66612
Phone:  913-296-3605 Fax: 913-296-7933

KY Name: Betty Edwards
Director of Division of Curriculum and Assessment Developmen
Address: Kentucky Department of Education
500 Mero St.
Frankfort KY 40601
Phone:  502-564-2106 Fax: 502-564-6470

LA Name: Rebecca Christian
Director, Pupil Accountability
Address: LA Dept. of Education
P.O. Box 94064
Baton Rouge LA 70804
Phone:  504-342-3748 Fax: 504-342-3684

MA Name: Jeff Nellhaus
Administrator
Address: MA Department of Education
350 Main St. ‘
Malden MA 02148
Phone: 617-388-3300 Fax: 617-388-3392

MD Name: Steve Ferrara
Director of Student Assessment

Address: Maryland State Department of Education
200 W. Baltimore St.

Baltimore MD 21201
Phone:  4i0-767-0080 Fax: 410-333-0052

ME Name: Dr. Brud Maxcy
Coordinator, Maine Educational Assessment
Address: Maine Department of Education

State House Station #23
Augusta ME 04333
Phone: 207-287-5996 Fax: 207-287-599§
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State Assessment Director

Ml

MO

MS

NC

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Dr. Diane Smolen
Supervisor, Educational Assessment Program

Michigan Department of Educatio’/MEAP
P.O. Box 30008

Lansing Ml 48909

517-373-8393 Fax: 517-335-i186
Bill McMillan

Assessment and Evaluation

Minnesota State Department of Education

550 Cedar St.

St. Paul MN 55101

612-296-6002 Fax: 612-296-3775

Mr. James L. Friedebach

Director, Assessment Section

Missouri Department of Elementary and Secondary Ed
P.O. Box 480

Jefferson City MO 65102

314-751-3545 Fax: 314-751-9434

Dr. Cynthia Ward

Director, Student Assessment
State Department of Education
P.O.Box 771

Jackson MS 39205

601-359-3052 Fax: 601-359-247!

Dori Niclson

Sr. Education Analyst

State Capitol

Box 202501

Helena MT 59620

406-444-3656 Fax: 406-444.3924

Chris P. Averett
Director of Testing

Department of Public Instruction
301 N. Wilmington St.

Raleigh NC 27603
919.715-1207 Fax: 919-715-1204

Dr. DavidL. Lee

Director: Counseling, Testing, DFS, etc.

North Dakota Dept. of Public Instruction

600 E. Boulevard Ave.

Bismarck ND 58508

701-328-2269 Pax:  701-328-4770



State Assessment Director

NE Name: Jack Gilsdosf
Director of Assessment and Evaluation
Address: 301 Centennial Mall South
P.O. Box 94987
Lincoln NE 68509
Phone: 402-471-2444 Fax: 402-471-0117

NH Name: WilliamB. Ewert
Director
Address: NH Educational Improvement and Assessment Program
101 Pleasant Street
Concord NH 03301
Phone:  603-271-2298 Fax: 603-271-1953

NJ  Name: Dr. Gerald E. DeMauro
Director, Bureau of Assessment
Address: New Jersey Department of Education
CNS500
Trenton N] 08625
Phone:  609-292-5180 Fax: 609-984-6032

NM Name: Dr. Carroll L. Hall
State Director
Address: State Department of Education
Education Building
Santa Fe NM 87501
Phone: 505-827-6524 Fax: 505-827-6696

NV Name: Dr. Thomas W. Klein
Coordinator, Nevada Profic. Exam. Program
Address: Capitol Complex
400 W. King St.
Carson City NV 89710
Phone:  702-687-3913 Fax: 702-687-5660

NY Name: Carolyn D. Byme
Director
Address: New York State Education Department
Washington Ave., Room 770 EBA
Albany NY 12234
Phone: 518-474-5902 Fax: 518-474-1989

OH Name: E.Roger Trent
Director

Address: Division of Assessment and Evaluation
65 S. Front St., Room 202
Columbus OH 43215
Phone: 614-466-3224 Fax: 614-644-5960




State Assessment Director

OK Name:

Address:

Phone:
OR  Name:

Address:

Phone:

PA  Name:

Address:

Phone:

Address:

Phone:

SC  Name:

Address:

Phone:

SD  Name:

Address:

Phone:

TN Name:

Address:

Phone:

Position is currently vacant.

Director of Student Assessment
Oklahoma State Department of Education
2500 N. Lincoln Blvd.

Oklahoma City OK 73105

405-521-3341 Fax: 405-521-6205
Barbara Wolfe

Coordinator, Assessment and Evaluation

Oregon Department of Education

255 Capitol St.,, NE

Salem OR 97310

503-378-8004 Fax: 503-373-7968
James Hertzog

Chief, Division of Evaluation and Reports

333 Market Si.

Pennsylvania Department of Education

Harrisburg PA 17126

717-787-4234 Fax: 717-783-6642
Dr. Pat DeVito

Director, Outcomes and Assessment

Rhode Island Department of Education

22 Hayes St.

Providence RI 02908

401-277-3126 Fax: 401-277-4979
Susan A. Agruso

Director, Office of Assessment

S.C. Department of Education/Policy

604 Rutledge Building

Columbia SC 29201

803-734-8298 Fax: 803-734-8886
Gary Skoglund

Director, Testing and Guidance

South Dakota Department of Education
700 Governors Dr.

Pierre SD 57501
605-773-5229 Fax: 605-773-6139

Fretta M. Bunch, Ed. D.
Director, State Testing and Evaluation Center

University of Tennessee
1914 Andy Holt Ave.

Knoxville TN 37996
615-974-5385 Fax: 615-974-5461
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State Assessment Director

X

VA

WA

wv

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Name:

Address:

Phone:

Keith Cruse

Senior Director

1701 N. Congress

Division of Student Assessment

Austin TX 78701

512-463-9536 Fax: 512-463-9302

Dr. David E. Nelson
Director of Evaluation and Assessment

Utah State Office of Education
250 East 500 South
Salt Lake City UT 84111

801-538-7810 Fax: 801-538-7521
Dr. Doris Redfield

Chief of Research, Planning, Evaluation, Assessment and Acct

Virginia Department of Education

P.O. Box 2120

Richmond VA 23216

804-225-2102 Fax: 804-371-8978
Susan Rigney

Director of Educational Policy and Planning

Vermont Department of Education

120 State St.

Montpelier VT 05620

802-828-3353 Fax: 802-828-3146

Duncan MacQuarrie, Ed.D.
Supervisor, Curriculum and Assessment

P.O. Box 47200

Old Capitol Building

Olympia WA 98504

206-753-3449 Fax: 206-586-2728

Dr. B. Darwin Kaufman
Director, Office for Educational Accountability

Wisconsin Department of Public Instruction
P.O. Box 7841

Madison W1 53707
608-267-9111 Fax;  608-260-8770

Karen Nicholson

Assistant Director

Building 6, Room B-057

1900 Kanawha Bivd.

Charleston WV 25305

304-558-2651 Fax: 304-558-1613



State Assessment Director

WY Name: Jim Lendino

Consultant
Address: Wyoming Department of Education
Hathaway Bldg.
Cheyenne WY 82002
Phone:  307-777-6268 Fax:
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PART 1
GENERAL CONCERNS




Part 1.1 Please give a brief description of your state's assessment programs, who

=2

is tested, why, and how the resuits are used.

Response

Cco

1. Testing in grades 4, 6, and 8 using the ITBS, Form G, in rexding, math, and language arts,
2. Voluntary direct writing assessment in grades S and 10.

Students in grades 2 through 12 are tested with a variety of assessments. Norm-referenced assessments are
given for comparative data to show the state’s relative position in the nation. Criterion-referenced assessments
are given to determine the strengths and weaknesses of students and to improve instruction and curriculum,

A norm-referenced test, The Stanford Achievement Test, 8th Edition, is given to all students in grades 4, 7, and
10. The results are used to evaluate curricula and educational programs. We are developing a criterion-
referenced test in English/language arts, math and direct writing for grades 4, 8, 11, and 12. The assessment at
grades 4 and 8 will be used for program evaluation and individual diagnosis. The assessment at grades 11 and
12 will eventually be used as a diploma requirement.

Statewide initiative for higher curricular standards and increased achievement for all. Performance-based
authentic assessment correlated with 100 percent of state curriculum framework in reading, writing, and
mathematics. All third-, eighth-, and twelfth-grade students participate. Assessments written in both English
and Spanish, mediation provided for selected individual assessment plans.

During the 1994-95 academic year, state assessment in California will have five major functions:

1. Reporting the 1994 scheduled, on-demand assessments. All California students in grades 4, 5, 8, and 10
took scheduled, on-demand performance assessments in mathematics and English-language arts in 1994,
School-level data will be provided for grades 4, 8, and 10. All students in grade 5 were assessed in
history/social science and science in 1994. School-level data will be provided for the history/social science
assessments and district-level data will be provided for science.

2. Voluntary end-of-course examinations. The Golden State Examinations (GSE) program offers high school
and middle grades the opportunity to be voluntarily assessed at the end of key high school courses to earn
recognition for academic achievement. In 1994-95, GSE exams will be offered in algebra, geometry, U.S.
History, economics, chemistry, biology, and coordinated science. New exams in composition and integrated
mathematics VII will be field tested.

3. Continuing developmental efforts on career technical assessments.
4. Review and approval of published assessments for local use.

5. Portfolio assessment pilots. A significant number of schools will be piloting alternative models of portfolio
assessment during the 1994-95 academic year. Some of these schools will pilot content specific portfolios in
language arts, mathematics, history, and science. Others will pilot "full vision” models at particular grade
levels. Finally, some of the schools will work with existing networks and models, especially the California
Learning Record, K-4 Full Vision Pilot, and the New Standards portfolio pilots.

In 1994, California Learning Assessment System tests were administered to all public schools having grades 4,
S, 8, and 10. School districts and state results in reading, writing, mathematics, history/social science, and
science will be produced and reported based on the percentage of students at or above each of six performance
levels in each subject area. School reports include detailed information on the performance of students within
each school, Standard errors for petcentages of students at or above each performance level have been
computed based on formulas proposed by Lee Cronback that incorporate measurement error.

The Colorado Student Assessment Program was designed to provide state-level information, based on
statewide samples of students, generally in grades 4, 7, and 10. A variety of instruments is used on a rotating
basis: ITBS/TAP in year one, writing assessment in year two, math/science in year three. The cycle is
repeated to measure change over time. NAEP trial state assessment is also part of the program.
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Part 1.1 Please give a brief description of your state's assessment programs, who

ST

is tested, why, and how the results are used.

Response

CT

DE

The Colorado Student Assessment Program was suspended for the 1993-1994 and 1994-1995 school years. A
new program will be developed,-based on content standards for grades 4, 8, and 10, beginning with the 1996-
1997 school year. The learning areas include reading, writing, mathematics, science, history and geography.
Art, music, civics, foreign languages, and physical education will also be included. An assessment budget is
being used to develop content standards for all 11 areas. The new assessment program will probably be a
mixture of traditional and non-traditional measures.

To provide an initial anchor for the new program, Colorado will continue to participate in the state assessment
component of NAEP and will participate, as a state, in the Third International Mathematics and Science Study
(TIMSS) for population 1 (third and fourth graders).

Connecticut has a two-pronged approach to assessment: The Connecticut Mastery Test (CMT) and the
Connecticut Academic Performance Test (CAPT).

The CMT is a criterion-referenced test given every fall to every Connecticut fourth-, sixth- and eighth-grade
student. It assesses mathematics and language arts. Language arts includes reading and writing. The second
generation of the CMT includes open-ended and performance items.

The CAPT was adminisiered for the first time in the spring of 1994 to all grade 10 students. In addition to
traditional item formats, it also has several performance components. The areas tested include mathematics,
science, language arts, and an interdisciplinary test. A certification of mastery is awarded to each student
passing each section of the test.

Performance assessments in reading, writing, math at grades 3, S, 8, and 10. Norm-referenced assessment in
reading and math at same grades.

Grade Ten Assessment Test (GTAT):

The GTAT is a standardized, norm-referenced achievement test. The GTAT consists of two 40-minute
multiple-choice subtests that measure the performance of Florida tenth-grade students in the subject areas of
reading comprehension and mathematics. The results provide useful information for instructional
improvement. They are intended to supplement teacher judgments and to be used in corjunction with other
information about students' achievement in the classroom. In April 1994, the GTAT was administered to grade
ten high school students enrolled in 449 schools in Florida's 67 counties; the test reaults reflected the
achievement of over 99,000 tenth-grade students.

High School Competency Test (HSCT):

Students in Florida's public achools are required to pass the High School Competency Test (HSCT) in order to
receive a stundard diploma. The HSCT is a test of the application of basic skills in reading, writing, and
mathematics in everyday life situations and is first administered to regular high school students in the eleventh
grade. The HSCT may be taken up to five times during the eleventh and twelfth grades. The students may
retake the HSCT during an additional year of high school or as an adult as many times as is neccessary.
Results of the HSCT are reported using an equated scale score; a minimum scale score of 700 is required for
passing each of two sections of the HSCT. The test results provide students, teachers, and counselors with a
skill achievement record of all students taking the HSCT; the most important use of these data is to identify
specific skill areas in which students require additional instruction.

Florida Writing Assessment Program:

The Florida Writing Assessment requires a student to produce a piece of writing in response to an assigned
topic stated in a prompt. Students’ writing may be in the form of a story, essay, or letter. The writing is then
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Part 1.1 Please give a brief description of your state's assessment programs, who

ST

is tested, why, and how the results are used.

Response

GA

IA

ID

scored to specific, predetermined criteria. Florida's writing assessment, as a direct measure of writing
achievement, requires students to write independently for a variety of purposes (i.c., to explain, tell a story, to
persuade) within a 45-minute time period. The writing assessment is intended to provide information about the
writing achievement of students at individual, school, district, and state levels. In 1994-95, the writing
assessment involves a census assessment in grades 4, 8, and 10. Results from each assessment provide useful
information to classroom teachers and school district administrators about students’ writing achievement.

Grade 4 and 8 Norm-Referenced Tests:

The Department of Education collects data resulting from norm-referenced tests (NRTs) administered by local
districts in grades 4 and 8. Specifically, districts submit scores in reading and mathematics for all students in
grades 4 and 8. The data are compiled by the Department and results for each school and district are reported
in the school profile report produced by the Department.

The Georgia Student Assessment program includes the Georgia Kindergarten Assessment Program (GKAP)
individually administered throughout the kindergarten year; Cusriculum-Based Assessments (CBAs) via matrix
sampling in grades 3, 5, and 8 in mathematics, language arts, reading, science, social studies, and health and in
grade 11 for all students for graduation purposes; writing assessmetits for individual students in grades 3, 5,
and 8; norm-referenced testing via matrix sampling in grade 11; and graduation assessment addressing higher-
order skills and problem solving including writing in grade 11. Norm-referenced tests (NRTs) include the
Iowa Test of Basic Skills (ITBS) and the Tests of Achievement and Proficiency (TAP), which are
commercially developed and published. The CBAs, writing assessments, and the GKAP are state-developed
assessments by Georgia educators.

Results are used to provide information for instructional planning, provide feodback to students and parents,
assist in the evaluation of the effectiveness of educational programs, and determine achievement standards and
state-level information. The writing assessments, GKAP, the NRTs at grades 3, S, and 8, and the graduation
assessment also provide individual student data. Also schools and systems have the optior: to administer
supplemental CBAs to obtain individual student data.

The Hawaii statewide testing program consists of the following:

1. Stanford Achievement Test (8th Ed.) administered to all eligible students in grades 3, 6, 8, and 10 te
provide comparative national data at the class, school, district, and state level.

2. Hawaii State Test of Essential Competencies (HSTEC) to students in grades 10 through 12 to assess
attainment of 15 Essential Competencies for diploma certification purposes. Students are allowed multiple
attempts.

3. The Essential Competencies Certification Center, which is an open-ended response version of the HSTEC
above, provided as an option to students who did not pass the state test on their first attempt.

4. Credit by examination, which allows students to cam course credit by passing selected content area tests.

lowa does not have a mandated state assessment program. All districts must include student achievement goals
in their plans and develop an sssessment systsm to monitor progress toward those goals, but the selection of
the instruments and the achedule of administration are determined locally. Approximately 99 percent of all
districts participate in the lowa Testing Program on a voluntary basis.

Idaho's current assessment program consists of a Direct Writing Assessment for grades 4, 8, and 11 and
standardized testing for grades 4 and 8 using the Iowa Tests of Basic Skills (form K) and the Tests of
Achievement and Proficiency for grade 11. Our testing program is mandated by the state board of education
and the results are used for the improvement of curriculum and instruction throughout the state. We also have
a new performance mathematics assessment for grades 4 and 8 and interdisciplinary assessments for grades 9

N
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Part 1.1 Please give a brief description of your state's assessment programs, who

ST

is tested, why, and how the results are used.

Response

MD

through 12. These assessments are optional at this time.

All students in grades 3, 6, 8, and 10 are tested via the Illinois Goal Assessment Program (IGAP) in reading,
mathematics, and writing. All students in grades 4, 7, and 11 are tested via IGAP in science and social science,
Results are used for trend comparisons and comparisons to the criterion-referenced state standards. At the
state level, they are used for accountability, school designations and recognition status, and policymaking. At
the school level they are used for program evaluation and school improvement planning.

Students in grades 2, 3, 6, 8, and 9 are tested. Purposes include accountability, student diagnostic information,
remediation or retention decisions, policymaking information regarding programs, and overall “health” of
education in Indiana.

In order to prepare students for the 21st century, we are focusing on process as well as product in all of our
assessments. Measuremr:nt of higher-order skills has taken the place of basic skills assessment. We are
including a performance-based format in all areas. Where multiple choice is still a necessity, questions focus
on cognitive processes and greater care is given to measuring problem solving and critical thinking.

The Kentucky Instructional Results Information System (KIRIS) assessment comprises three components:

open-response, performance events, and portfolios in mathematics and writing. All fourth, eighth, and
cleventh graders participate. The program is administered as the cognitive component of a “high-stakes”
school building and local school district accountability requirement.

The Louisiana Educational Assessment Program includes a kindergarten developmental readiness screening
program; criterion-referenced tests that are administered in grades 3, 5, and 7 in math and language arts and
written composition that is administered in grade 7 that are based on state curricular standards; a Graduation
Exit Examination in the subjects of English/language arts, written composition, math, science, and social
studies that must be passed to receive a state diploma; and a norm-referenced test administered at grades 4 and
6.

MA is beginning to develop the Massachusetts Comprehensive Assessment System (MCAS). This will be an
annual assessment of students at grades 4, 8, and 10. Individual student results will be reported. At the time of
this survey, many policy decisions had not yet been made.

1. Grades 7 th.ough 12: the Maryland Functional Tests are a high school graduation requirement that uses
mult )le choice CRTs in reading, mathematics, and citizenship. These tests are administered by pencil and
paper, as well as computer adaptive.

2. Grades 7 through 12: the Maryiand Writing test is also a high school graduation requirement that uses two
writing samples, narrative and expository.

3. Samples of students in grades 3, 5, 8: A norm-referenced testing program uses the CTBS/4 in math,
reading comprehension, and language for state- and district-level reporting.

4. Grades 3, 5,and 8: the Maryland School Performance Assessment Program uses criterion-referenced
performance assessments for school, district, and state reporting and school performance accountability in
reading, writing, language usage, math, science and social studies.

Since the 1985 school year, all fourth, eighth, and eleventh graders are assessed in reading, writing,
mathematics, science, social studies, and arts and humanities. Both common and matrix sampled ilems are
used to produce individual results in reading, writing, and mathematics and school and district results in all six
subject areas. In 1994 a health assessment was initiated in grade 4 and expanded to grade 8 in 1995, The
primary use of the MEA results are for program improvement at the school- and district-, and stats-level policy
analysis. Inc ividual results are reported directly to parents, and school-level results are reported publicly
through the news media.

The Michigan Educational Assessment Program (MEAP) assesses all fourth, seventh, and tenth graders in
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Part 1.1 Please give a brief description of your state's assessment programs, who

ST

is tested, why, and how the resulits are used.

Response

MN

MO

MS

NC

ND

NE

NH

mathematics and reading, and all fifth, eighth, and eleventh graders in science. The tests are objective-

referencad and measure predescribed state goals and objectives. The state also assesses other subject areas on
a sampling basis.

We conduct statewide, local assessment and item bank programs. Samples of students are tested in seven
cumriculum areas in fousr-yeas cycles. All students are tested on a four-year cycle at the district level. Results
are used for accountability and improvement at the state and local levels.

The Missouri Mastery and Achievement Test, a criterion-referenced, multiple-choice achievement test based
on the Missousi Core Competencies and Key Skills, is available for use by the local districts in grades 2
through 10. The state collects a state sample for grades 8 and 10 and provides a yearly report. The state
conducts & writing sample for grades 5, 8,and 11,

The statewide testing program includes three compoanents:

1. Students in grades 4 through 9 are adritinistered a norm-referenced test, The Iowa Tests of Basic Skills
(grades 4 through #) and Tests of Academic Proficiency (grade 9).

2. The Functional Literacy Examination (FLE) is a criterion-referenced minimum competency test
administered in grade 11. A passing score on the FLE is required for a standard high school diploma.

3. The rabject area testing program (SATP) consists of criterion-referenced tests that target content in selected
high 500l courses, cutrently Aigebra 1.

Test results serve as a measure of accountability and provide data for national comparison. Norm-referenced
assessment results in reading, mathematics, and language are used with criterion-referenced test results to
determine school district accreditation levels.

Any standardized, norm-referenced test for grades 4, 8, and 11 that districts annually select from a list of 5
published tests. The scores are summarized at the state level. In addition, accreditation requires districts to
develop assessment methods for each program area curriculum.

Grades | and 2 are assessed by observation. Grades 3 through 8 take multiple choice and open-ended tests in
reading, math, science, and social studies. Students in high school are tested on 11 courses. Wriling is
assessed at grades 4, 6, 8, and 10. Results of the 3 through 8 and high school tests are used for accountability
and program improvement at the state and local levels. In addition, a norm-referenced test (ITBS) is given to a
sample of students at grades 5 and 8. The state funds one administration of the PSAT for college bound
students. Foreign language asscssments are given on a volunteer basis in grades 3 and high school.

Beginning in the spring of 1990 and each spring since then, we have tested all students in grades 3, 6, 8, and
11; 1990 was the first year we administered a statewide test. Legislators, educators, and citizens in North
Dakota wanted to know how our students compared with students in other states. Stalewide reports, as well as
disaggregated data, are disseminated. Schools receive student, classroom, school, and district results, Some
arcas of strengths and weaknesses can be identified. We also participated in the 1990, 1992 and 1994 NAEP
Trial State assessments.

State requires all achool districts to provide norm-referenced testing at least once in grades 4 through at least
grade 6, once in grades 7 through 9, and once in grsdes 10 through 12. Criterion-referenced testing in reading,
writing, and mathematics must begin at least in grade 5 and continue according to local district plan. All
approved or accredited schools or school systems must includce in their annual reports to their patrons the
following: student achievement, demographic information, climate studies, graduation follow-up studies, and,
in the case of public achools, financial information.

By May 1996, all public school third-grade students will be tested in English/language arts and mathematics;
sixth and tenth graders will be assessed in English/language arts, mathematics, science, and social studies.
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is tested, why, and how the results are used.

Response

NJ
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NV

NY

Results ars used for sducational improvement and as a measure of schiool sccountability.

Now Jsrssy's students are tested annually. However, the state comducta two lesis, one to identify siudents in
nesd! of possibie remediation and the other to certify high schouol diplomas. The grade 8 “Basly Warming” test
identifies studenta below state standards in reading, mathematics, and wriling; these students may be in

jsopardy of not passing the grade | | High School Proficisncy Test (HSPT). The gradle | | HSPT became the
graduation ssat in the fall of 1993

1. A norm-refsrenced standardized test (TTBS) for grades 3, 3, and 8 for accountability.

2. A writing portfolio for grades 4 and 6 and optionally at grade § for instructional improvement and
sccoumability.

3. A high school competsnoy sxamination, a criterion-referenced exit test for diploma, is offered 1o tenth
graslers with the option to retake at grade 11 or 12 if unauccessful.

4. Districts must design rending asssssments for grades | and 2 and repont the to the SEA.

1. Census norn-referenced testing in reading amdd mathematics at grades 4 and 8 using the CTBS.
2. Ceusus nonm-referenced testing in language at grade 4.
3. Census direct writing assessment at grade 8 that is analytic-trait scored.

4. Census high school proficiency examinations at grade 11, required for graduation. Students who do nog
pass the examinations at grade 11 have up to four opportunities to take examinations not yet passed at grade
12. These tests include nocm-referenced tests of reading and mathematics and direct writing assessment that is
holistically scored.

Pupil Evaluation Program (PEP): Reading and matheinatics tests, grades 3 and 6; writing test, grade S.
Annual spring administration: All pupils, public and nonpubiic. Purpose: identification of students needing
remediation; school assessment.

Program Eveluation Tests: Social studies, grades 6 and 8, science, grade 4. Annual spring administration: All
pupils, public and nonpublic. Purpose: School assessient. .

Preliminary Competency Tests: Reading and writing, grade 8 or 9. Annual administration to pupils scoring
below median on last PEP test in subject. Purpose: identification of pupils needing remediation.

Regents Competency Tests: Reading and writing, grade 11-12; mathematics, grade 9; science, grade 9; global
studies, grade 10; U.S. history and government, grade 11. Offered under secure conditions in January, June,
and August. Purpose: Demonstration of competencies required for local high school diploma.

Second Language Proficiency Examinations: French, German, lialian, Latin, and Spanish, grades 7, 8, or 9.
Purpose: Permit students to earn high school credit for the study of a second language in elementary or middle
school.

Occupational Education Proficiency Examinations: Achievement tests in Introduction to Occupations,
technology, home economics, health occupations, and business, grades 9 through 12, Offered under secure
conditions in January, June, and August. Purpose: Establish and maintain standards in occupational education;
demonstrate competencies required for high school diploma for occupational education majors; marking and
grading.

Regents Examinations: Achievement tests in 16 high school subjects. Offered under secure conuitions in
January, June, and August. Purpose: marking and grading, eligibility for Regents Diploma; demonstration of
competencies required for local diploma.
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oK
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5C

Test Development: Reading tests (Degrees of Reading Power) purchased from Touchstone Applied Science
Associates; all other tests developed in-house with cooperation of classroom teachers.

Assessment Reports: A Comprehensive Assessment Report summarizing all state test data and other
information, such as dropout and attendance rates, for the past three years, is produced annuaily for each school
and district.

Nom-referenced achievement tests in reading, language arts, and mathematics are selected by districts from an
approved list of tests. Tests are administered at grades 6 and 8, and results are reported to the state. This
program which was initisted in 1989-90, will be phased out in 1994-95. Fourth-, ninth-, and twelfth-grade
proficiency tests in reading, writing, mathematics and citizenship are administered annually. Sixth-grade tests
in these same areas and science tests at all four grades will be administered beginning next year. Results go to
schools for planning and are reported 10 the public.

NRT: Achievement--Grades 3 and 7

CRT: Implemenied: Reading and Writing Assessmient--Grade 8 (2 separate tests); Math and Science--
Grades 5,8, and 11

Field-tasted: Reading test and writing assessment-- grades 5 and 11

Developing: U.S. History and Government for Grades S, 8 and 11

Oregon teats all studenta annually in reading and mathematics at grades 3, S, 8, and 11. All students are tested
annually in writing at two grades: 3 and 8§ or S and |1 (alietnating yearly). Ti:e tests are devaloped from state-
mandated curriculum goals and the purposes include program evaluation, school improvement, public
accountability, and reporting of individual student pstformance. Districts use the results in their program

review/improvement process. Resulis at tha school level are reported in comparison with achools having
similar sociosconomic characiesistics.

Cirades 5, §, and | | students are assessed annually in reading and mathematics. Although the assessment is for
program evaluation, individual student results are provided for parents, teachers, guidence counselors, and
principals. School reports ate provided for planning and public dissemination. Grades 6 and 9 students

complets a writing sample in one-third of the achools sach year as a program evaluation. Reports go to schools
for planning and public disssmination.

Census testing occurs at grades 4, 8, and 10 using the Metropolitan Achievement Test (MAT) subiests of
reading comprshension and mathematics concepta/problem solving, and at grades 4 and 8 for a writing
assessmeni. There is & voluntary grade §2 merit recognition program using a combination of multiple-choice
and performance testing in over 20 subject areas. Significant performance assessment and portfolio
development woek is under way. Testing has multiple purposes and applications.

The South Carolina state assessment system has three main parts: (1) authentic assessment, (2) criterion-
referenced tests (Basic Skills Assessment Program), and (3) norm-referenced tests (Stanford-8).

Authentic assessment: Teachers in the 36 schools associated with the 12 Schools Project, a state initiative to
train teachers in authentic assessment, are developing performance-based assessments and assisting in the
development and implementation of the state’s curriculum frameworks. In addition, about 250 teachers are
developing and implementing portfolios for classroom assessment of mathematics, language arts, and science.
The teachers in these projects are developing and using performance tasks and portfolios to improve
instruction and leaming in their classrooms.

Basic Skills Assessment Program: This program requires that all public school students take a readiness test at
the beginning of grade | and minimum skills tests in grades 3, 6, 8, and 10, 11, and 12. The grades 10, 11, and
12 level test is an exit requirement for a high school diploma.

Norm-referenced program: A norm-referenced test, currently the Metropolitan Achievement Test-7, is used to
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is tested, why, and how the results are used.

Response

SD

VA

assess all students at the end of grades 4, 5, 7,9, and 11.

State-mandated achicvement and ability testing at grades 4, 8, and 11, and interest and aptitude testing at grade
9.

Tennessee's mandated testing program includes an achievement test for students in grades 2 through 8 and
grade 10 and a minimum competency graduation test. Results from the achievement test are for diagnostic and
accountability purposes. The competency test is a graduation requirement. A writing assessment is mandated
in grades 4, 8, and 11. Results are t0 be used diagnostically.

The Texas Assessment of Academic Skills (TAAS), a criterion-referenced program, tests reading and

mathematics at grades 3 through 8 and at grade 10. Science and social studies are tested st grade 8. There are
enc-of-course exams for Algebra 1 and biology.

1. Statewide Testing Program. Uses a standardized norm-referenced test to assess all students at grades S, 8,
and 11 in basic academic areas. Focus is on public reporting and accountability.

2. Core Curriculum Assessment Program. A system of criterion-referenced and performance assessments
tests used by districts on an elective basis to suppon instruction on the State Core Curriculum.

3. A Developmental State Mode! for Portfolios: A program for combining career guidance and student
planning with documentation of accomplishments in a portfolio system.

4. State’s report card. Focuses on aggegate trerxds in performance over time.

S. District Performance Reports. Annual compilations of indicators of performance, student body, revenues
and expenditures, staffing, course siwollments, and buildings.

The Virginia Assessment System has thres components:

1. The Virginia State Assesamont Program (VSAP) at this time consists of a norm-referenced achievement test
battery that is given to all students in grades 4, 8, and 11. The VSAP is primarily given for state, district, and
school reporting purposes. Individual student resulta may be used locally for instructional planning purposes.
Currently the VSAP consiata of the lowa Test of Basic Skills (TTBS) at grades 4 and 8 and the Tests of
Achievement and Proficiency (TAP) at grade 11.

2. The Literacy Passport Testing Program (LPT) currently is implemented in the form of criterion-referenced
tests in reading, writing, and mathematics. The LPT is administered to first-time takers in grade 6. It is also
administered twice annually to transfer students and to other students in grades 7 and beyond who have not
previously eamed a literacy passport (i.c., passed each of the three tests). Acquiring a passport is required for
high school membership and for award of a standard high school diploma. The LPT is intended to ensure that
students are academically prepared to benefit from secondary school work and to ensure the integrity of the
high school diploma. Currently we are using the Degrees of Reading Power (DRP) for the reading test; a state-
developed, objective-referenced test for the mathematics test; and a state-developed set of writing prompts and
scoring model for the writing test.

3. The Standards of Leaming (SOL) Assessment Resource Materials, based on Virginia's SOL curriculum
frameworks (developed in 1981 and revised in 1988-89) consist of sets of learner objectives in nine subject
areas (language arts, mathematics, social studies, science, health, physical education, music, art, and foreign
languages) in grades K through 12. The reading, writing, and mathematics SOLs serve as the basis for the
LPT. SOL resource materials, including assessments, are available for classroom teachers’ instructional use.
‘The use of these resource materials is not mandated by the state. The SOLs in mathematics, science, social
studies, and English/language arts are currently under revision and will be used as the basis for Virginia's new
assessment, accountability, and accreditation programs. The new SOLs are slated for completion in 1995.
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WA

Portfolios, including student-selected best piece, and standardized assessment data maintained and scored by
teachers for the purpose of supporting improved instruction and providing authentic assessment data for
program evaluation and public accountability. Portfolio and standardized component at grades 4 and 8 for
mathematics and grades S and 8 for writing. Portfolio scored individually at classroom level, but statewide
sample scored centrally each year.

Annual testing of every student at grades 4, 8, and 1] in reading, mathematics, language, science, and social
studies. Purpose is public reporting, school accountability, and allocation of compensatory funds.

Wisconsin Student Assessment System (WSAS) will eventually be comprised of three components. Currently,
the Knowledge and Concepts tests are mathematics, science, social science, reading, and English assessments
administered to all eighth and tenth graders in the state. The tests currently include multipie choice, short
answer, two writing essays, and a career interest inventory. The results are to provide information to students,
parents, schools, and also identify low performing districts. By 1996, along with the implementation f
Performance assessments and local option Portfolio Assessments, the Knowledge and Concepts test will
transition to a limited response, objective-referenced, test at fourth, eighth, and tenth grades.

The purposes of the program are to (1) provide clear expectations or standards for student learning; (2) provide
student achievement data relative to the expectations; (3) use assessraent methods that proinote high quality
curriculum and instruction; (4) provide feedback to students to assis¢ in educational planning; By 1996, the
Wisconsin Student Assessment System, as it is currently envisioned, will provide a profile of pupil, district,
and statewide assessment information.

An additional statewide assessment, Wisconsin's Third Grade Reading Test measures the reading performance
of third graders in order to (1) identify the reading level of students with respect to a statewide performance
standard; (2) provide districts with information that will help them evaluate the effectivenese of their primary
reading programs; and (3) allow schools to compare the performance of their students with state perforinance
levels. The third grade test uses high-quality, authentic, longer passages or excerpts of books and is
administered in a consumable booklet. The questions check prior knowledge; use a multiple- choice format;
and in future tests, will also include open-ended questions. The reading ability of students who do not score
above the state performance standard on this test will be reviewed further within the school district to see if
they need remedial reading assistance. Parents may participate in the decision regarding the need for remedial

reading instruction. Districts with less than 80 percent proficient students must develop a formal remediation
plan.

The assessment programs are based on Wisconsin's educational goals and measurable leamer outcomes. The
goals are of three types: leamer goals, institutional goals, and societal goals. Learner goals refer to what
students should know and be able to do as a result of tt ' time in the educational system.

1. A norm-referenced test, the CTBS, is administered to all students in grades 3,6, 9, and 11,

2. Writing assessment is administered to all students in grades 8 and 10.

3. Criterion-referenced tests are administered to all students in grades 1 through 8 in reading, math, and
composition.

We do not have a state assessment program.
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What important changes, if any, occurred in your state assessment
programs since October 19937

Response
None.

Continued development of end-of-course test.
The Arkansas Minimum Performance Test is no longer a part of the assessment system.

Assessments were administered to all third, eighth and twelfth grade students assessing reading, mathematics,
and writing in one booklet with bridging activity between the three content areas. State form measures 25
percent of essential skills each year. Districts submit both assessment plan and skill completion report. Report
card is then disseminated.

More than a million students were assessed by California Leaming Assessment System (CLAS) assessments
during the spring of 1994. Thirty-five hundred California teachers participated in summer scoring sessions st
regional sites across the state. Thirty-two hundred teachers working at 61 regional sites scored the reading,
writing, mathematics, history/social sciences and sciences assessments. Hundreds of high school teachers
scored more than 300,000 essays, open-ended responses, and laboratory activities associated with the Golden
State Examinations. In addition, the Department of Education has conducted a series of special pilot studies in
which students completed pilot tests of the grade 4 CLAS assessments in Spanish and other languages.

CcO ‘The addition of foreign languages to the content areas 10 be included under the provisions of standards-based
education.
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DE . Added second writing prompt. Also scored extended reading exercise for both reading and writing.

FL A revised version of the High School Competency Test (HSCT, 1994 version) was administered to eleventh-
grade students for the first time in October 1994. This 1994 HSCT assessed student performance at a higher
skill level in mathematics and at a higher reading level, using intact passages, in the communications section of
the test. For the mathematics section of the 1994 HSCT, the state provided a calculator for every student to use
during the test.

GA None.

HI Student Performance Standards promulgated by the legislatively created Commission on Performance
Standards have been adopted by our State Board of Education. These serve as the basis for future assessment
development.

IA An assessment oversight component was added to provisions for home schooling in 1992. The mandate
provides alternatives for assessment programs but all must be reviewed by designated personnel. The
department was also given funds to establish a State Assesament Center in 1993-94 to promote research and
development of local assessments.

ID We used a new scoring standard for our state writing assessment at grades 8 and 11. It hadn't been changed for
seven years. We have a new scoring standard for fourth grade writing, a scoring standard for the new
mathematics assessment, and standards for each of the interdisciplinary assessments.

F

None.
IN None.

KS Both narrative and expository prompts were given to all grade levels tested in reading. The mathematics
examination did not change in 1994; however, in 1995, the estimation and knowledge base sections will be
*folded in" 10 other subscales. Science was tested in the spring of 1994 and again in fall of 1994. Grades S, 8,
and 11 took both an objective component and a performance component. The performance component
consisted of a group project at fifth grade, an individual project at eighth grade, and open-ended questions at
cleventh grade. Social studies will be tested at grades S, 8, and 11 in the spring of 1995. This assessment
includes both ar objective component and an individual project. The writing assessment, conducted in the
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programs since October 1993?

spring of 1994, was required of all students in grades S, 8, and 10.

From 1991-1993 KIRIS included open-response and multiple-choice items in reading, math, science, social
studies, arts and humanities, vocational studies, practical living, and writing prompts; the KIRIS performance
svents in math, science, arts and humanities, vocational studies, practical living, and social studies using a
matrix sampling design; and writing and mathematics portfolios. Results for the KIRIS accountability program
wers totally based on open-ended items, performance events, and writing portfolio data. During 1994-95 and
1993-96 multiple-choice items will not be administered. Also, a mathematics portfolio will be added to the
accountibility index in elementary school. Finally, a pretest is included to field test items.

Louisiana received an Eisenhower cusriculum and assessment framework grant from the U.S. Department of
Education which will help transition LEAP towards a more performance based approach in mathematics and
science,

None.

None.

Extended open-response questions now account for approximately SO percent of the school scores. The
scoring of writing has been refined utilizing a holistic process with analytical anotations for each student. Plans
are pending to increase the use of open-response questions.

The high school tests are now being used as criteria for awarding state endorsement on high schoo] diploma.
The graduates of 1994 are the first group to receive endorsements in mathematics, science and reading.

Significant improvements in the use of CD technology.

The writing assessment is now scored using a 4-point holistic rubric, as opposed to a 6-point rubric. All other
elements remain essentially the same as they were in October 1993,

Basic core skills from the Mississippi Curriculum Structure were not tested as an evaluation of the instructional
program. The Superintendent’s Task Force on Assessment for Accountability and Learning have
recommended standardized, large-scale performance assessment in grades 3, 5, 8, and 11; classroom
assessment in grades K through 12; norm-referenced testing in grades 4 through 9; high school exit assessment
in grade 10; and grade 12 workplace competencies assessment. State contracts with (1) NOCTI -
Occupational Skills Assessment; (2) ACT - Workplace Competencies Assessment; (3) Psychological
Corporation - Revise & Expand Subject Area Test Program (SATP).

The first year the above assessment was required was 1992, As of 1995 grade 4 test results will be reported
rather than grade 3; for 1993 and 1994 either grades 3 or 4 were reported.

North Carolina statutes were changed to promote curriculum-referenced, state-developed tests and
performance measures to replace nationally normed tests. Significant funding i increases were also provided.
‘These tests were implemented for the first time in the spring of 1993,

None.

During the 1992 legislative session, the Nebraska legislature mandated the creation of an Accountability
Commission to be appointed by the Govemnor and within a four year time period to create curriculum
frameworks, establish standards, and develop an accountability system that would include assessment,
evaluation, and reporting. That nrocess is currently under development. There has been no change in the
timelines, but the Commission was not provided with adequate resources to complete the task.

Science and mathematics curriculum frameworks will be completed by May 1, 1994, The social studies
frameworks project will be sponsored during the summer of 1994, Reading and language arts will be
attempted should the legislature appropriate funds during the 1995 (January through May) legislative session.
The planning of the Accountability Commission continues. The Commission acknowledged that standards
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projects would not be completed by September 1, 1994. The Commission deferred in that process to the new
Goals 2000 Panel, which will appoint committees to complete that work. Social studies curriculum
frameworks project is to be completed by the summer of 1995 for dissemination and public feedback. It is
scheduled to be formally approved by the State Board of Education in the spring of 1996. No work begun on
the Reading/language arts piece.

A draft document for a schools accountability system will be completed for general dissemination in late spring
of 1995. When and if it will ever be implemented is yet to be determined.

Results from the first round of the third grade assessment test were released in November 1994, Sixth and
tenth grade instruments will be piloted in May 1995,

The state established upgraded standards of academic proficiency by administering the Grade 11 High School
Proficienty Test, a graduation requirement for all NJ public school students.

Moved from the CTBS (Form 4), to the ITBS (Form J), because ITBS better met the criteria in our RFP.
Moved from direct writing assessment to a portfolio-based writing assessment. Piloted short-answer questions
that will be scored holistically for the High School Competency Exam (HSCE). HSCE written composition
scored holistically on a scaie of 1-6 (six being high).

1993-1994. The lower grades at which state-mandated proficiency examinations are required were changed
from 3, 6, and 9 to 4 and 8. The minimum passing score for the writing examination was increased from 6 to 7
on a 12-point scale for the class in grade 11 in 1993-94,

None.

Effective in 1993-1994, high schools are required to administer twelfth-grade proficiency tests in reading,
writing, mathematics, and citizenship. Districts have the option of giving the ninth-grade tests initially in
March of eighth grade.

Effective in the 1994-95 school year, ESL students are allowed additional time and are permitted to use
translation dictionaries to take the fourth-, sixth-, ninth-, and twelfth-grade tests. Students who are seniors,
meet all other criteria, and have not yet passed the ninth-grade tests are eligible to take the tests orally in
reading, mathematics, or citizenship. ESL students who qualify may request the assistance of an interpreter.
Schools begin administering the fourth-grade tests in 1994-95, State legislature delayed for two years (to
2001) the science test as a requirement for graduation.

CRTs were mandated for development over the next five years (i.c., mandate to go through final
implementation in 1998-99). Grades: S, 8 and 11. Subjects: Math, Science, Reading, Writing, History
Constition and Government of the United States, Geography and Oklahoma History and Arts (i.c., 7 tests).

Oregon added a constructed-response mathematics assessment for all students in grades 4 and 8, scored using a
four-dimension rubric.

Pennsylvania added constructed-response tasks to the reading and mathematics assessments to help encourage
performance assessments in the classroom. Individual results are now provided to increase student motivation.
To boost the validity of school scores, student names will be collected and student scores in reading and
mathematics will be reported to parents, teachers, guidance counselors, and principals. For equity in the
assessment program, all students in grades 5, 8, and 11 will be assessed annually. All selected-response items
are enhanced by a required performance activity before the response can be chosen.

Elimination of multiple-choice testing in health and elimination of physical fitness assessment. Expansion of
writing assessment to grade 10 (field test). Introduction of new performance-based assessments at grade 4 in
mathematics and health (field tests). Major expansion of student "inclusion” in new assessments.

The early Childhood and Academic Assistance Act of 1993 and a proviso to the state budget authorized
changes to the state assessment system. Specifically, the Basic Skills Assessment Program reading and
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mathematics tests for grades 1, 2, and 6 were again eliminated by proviso during 1994-95. The State

Department of Education is pilot testing a continuous assessment system for students from kindergarten
through grade 3.

Requirement of calculators at grades 4,8,and 11.

The TCAP writing assessment was mandated for grades 4, 8, and 11. The first full administration was in
October of 1994,

Reading and mathematics tests have been added at grades 3, 5, and 6 to form a comprehensive system of
assessing grades 3 through 8, providing information about annual student progress. Spanish-version
instruments are under development. Performance assessment activities in science and social studies have been
shifted to staff development.

Completed development of performance assessment exercises in five subject areas. Development of new
editions of criterion-referenced tests in elementary math and science to sccompany the revised core curriculum
in those areas. Completed a state model for combining career guidance and student planning with
documentation of student accomplishments through portfolios.

Addition of fall administration of the Literacy Passport Test for students who transfer to a Virginia Public
School in grades 7 through 12 and for students who previously have failed one or more of the tests.

1. Network training for grades 4 and 8 teachers redesigned.
2. Statewide results produced by centralized scoring of sample rather than aggegated from classrooms.

Established preliminary proficiency levels at grade 11. Teachers were convened and involved in a modified
Angoff procedure to establish "proficient,” and "not proficient” categories. No graduation or other
consequences were attached to the standards.

The department awarded a three-year contract to The Psychological Corporation, which will provide an
abbreviated from of the Stanford Achievement Test, open-ended questions form their Goals program, and two
writing prompts at each grade level. The knowledge and concepts tests are administered in the fall to allow for
timely planning of students’ high school programs. This Knowledge and Concepts component will serve as a
bridging test until WSAS Performance Assessment are fully implemented.

Criterion-referenced grade 8 is being added in 1994-95. Composition is being assessed in grades 1 through
7 in 1994-95 as part of the criterion-referenced tests.

We do not have a state assessment program.
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Adoption of new NRT. New testing with a short form of an NRT in grades 4, 8, and 11.

Additional clarification on test security issues at the state and school levels. Additional training on appropriate
test preparation strategies.

1. Development at Exit Exam and Benchmark exam at grades 4, 8, and 11 through 12,
2, Move to fall testing on norm referenced test.
3. Continued state support for portfolio development as classroom level assessment.

Piloted (spring 1992) 67 assessments - 18 third grade, 23 eight grade, and 26 twelfth grade in reading, writing,
and mathematics; over 115,000 students were assessed; assessments scored by over 500 AZ teachers; annual
report prepared and published. District required to submit District Assessment Plan by June 30, 1992. In
spring 1995, one of three districts will administer one of three forms available using random sampling.

In 1995, the California Learning Assessment System (CLAS) will provide individual student results from the
middle grades performance assessments in mathematics, reading, and writing. CLAS will also expand its
assessments to include science and history/social science assessment for grade 5 and continue its active pilot
testing of performance assessments in all major subject areas, Work will also continue on the implementation
of "full vision" models, which will include local portfolio assessments. The CLAS grade- level assessments
will last be administered in 1995. New assessment legislation is expected to be enacted within the year,

The development of assessment frameworks for the first six content areas (reading, writing, mathematics,

science, history, and geography), which will serve as the blueprints for the development of the new
assessments.

None.

A school improvement and accountability program is being implemented in Florida. An assessment system is
also being designed as an integral part of this program. Specific assessment strategies will be identified and

prototypes developed this coming year. Current assessment programs will continue during a transitional
period.

Possible tryouts of short answer or open-ended response items on multiple-choice tests due to a trend for
performance-based assessments at various grades. Possible tryouts of integrated items covering materials from
across content areas due to whole language/integrated content approaches. Field testing of SCASS-developed
assessment exercises. Graduation assessment to be phased in with health as a subject dropped. First
graduating class under more stringent test requirements in June 1995.

There will be continued emphasis on working with local school districts in the development of performance
standards (in conjunction with content standards).

Expectations: Each school or school district will develop, through informed diaiogue with its community, a
clear set of learning expectations for students in their districts and standards for student performance.

Assessment: All schools and school districts will use a variety of assessment methods to determine student
progress on performance standards.

The addition v »...vdardized testing at grades 3, 6, 7, and 9 in October 1995,

Physical development, health, and fine arts items will be assessed in the 1995 administration of the state

assessment. These two learning areas will be assessed on a statewide representative sample, rather than census
basis.
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1. Voluntary diagnostic assessments for classroom use were added because of a legislative mandate.
2. State guidelines published for mandatory portfolios for students (legislative mandate).

3. Depending on legislative decisions, the newly proposed assessment program may be implemented in the fall
of 1995.

‘The current plan is to stay the course with reading and mathematics tested every year, as well as science and
sacial studies in odd-numbered years and writing in even-numbered years.

Grade 12 transitional assessments will be given to grade 11. Grade four mathematics portfolios will be moved
to grade 5. These changes were enacted to equalize assessment time.

Changes are expected in the approach to assessing mathematics and science as a result of the Eisenhower grant
to develop new curriculum and assessment frameworks for mathematics and science. Altemative approaches
that are developed will serve as a model for other curricular areas.

To design and begin implementation of the new Massachusetts Comprehensive Assessment System (MCAS).

High school assessment system for school performance and required for graduation is being piloted. Two
likely components are (1) assessment of "Essential Content Knowledge"” in English, math, science, and social
studies, probably primarily multiple-choice and (2) assessment of "Measurable Enabling Skills” (e.g., problem
solving, communication, use of technology), probably interdisciplinary problem solving tasks, other
performance-based components contained in a portfolio. Choosing a new NRT to replace the CTBS/4,
beginning in March, 1995,

Beginning with the 1995 school year all the MEA assessment tests will be composed entirely of extended-open
response questions. In addition, performance reporting added to the reading, writing, and mathematics
questions of the MEA. Development of performance-level definitions and standard setting were completed in
1994,

The test results are being tied to the accreditation process and Governor’s Report Card. Stakes are increasing
with the legislative process linking scores to accountability.

Major department restructing will have an unknown impact.

Over the next few years, Missouri will be transitioning to an assessment system that is primarily performance-
based. Options for using both on-demand performance tasks and ongoing local assessments (such as
portfolios) within the context of the statewide assessment system are being explored. Changes are occurring in
response to new legislation.

The assessment program will involve maintaining the current program of accountability while developing an
assessment program that encompasses both large-scale assessment and individual student assessment.
Emphasis will be on the development and assessment of higher-order thinking skills as measured by non-
traditional, alternative types of assessment. Possible recommendation of specific assessment to replace high
school exit test. The original assessment is in need of revision/upgrade.

Additional changes to the standardized testing rule are expected, but will evolve in conjunction with federal
and state legislation.

1993 was the norming year for our state-developed tests and local scoring system. The coming years wili see
refinements. Standards and Accountability Commission continues its study of the need for EXIT tests to
replace minimum competency tests. SBE adopted a higher standard test for graduation to be used in the
interim before the exit outcomes defined by the Standards and Accountability commission. Expansion of item
bank and short curriculum-based tests used locally on a voluntary basis for diagnostic and grading purposes.

No.
‘The same legislation mentioned above indicated that the accountability system was to begin to be implemented

. -
(-,
.
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Part 1.3 Are there changes you foresee occurring between November 1994 and
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sC

October 1995 in your state's current assessment program? If so, what
are they and why are they likely to occur?

n

in May 1993 and to be completely in place by May 1996. It is doubtful that it will begin to be in place by May
of 1996, It is unlikely that Nebraska will have its first statewide testing by 1996 in math, science, and social
studies. Reading-language arts will probably be at least a year later. It is unlikely that any type of statewide
asseasment will cocur before then. Current thinking is that Nebraska is unlikely to begin actual statewide

testing until perhaps 1998 or 1999 at the earliest. Standards development and staff development are planned to
occur before the actual implementation of assessment.

The state is likely to develop a testing program that will assess all fourth graders beginning in spring 1997 in
reading, math, and writing as we do now do with our eighth and eleventh graders. State regulation, as
promulgated by the State Board of Education, requires that fourth graders be tested beginning in the 1993-
1994 school year; however budget cuts have delayed the implementation of this new regulation. The state also
anticipates expanding studenit testing to include science and social studies in addition to current testing in
reading, mathematics, and writing.

Yes. We will be offering performance-based assessment items that suit the needs of the recently adopted
competency framework and our move to Standards for Excellence accreditation. Adding short-answer

response items to HSCE. Offering portfolio approach to written composition for High School Competency
Exam as an alternative to the secure prompt.

1995-96. Direct writing assessment using analytic-trait scoring will replace the current norm-referenced test
of language administered at grade four.

1994-1995 Schoo! Year: Present testing program remains the same. Also new Regents assessments are being
developed and pilot tested,

Fourth grade tests in reading, writing, mathematics, and citizenship will be given in 1994-1995. Sixth-grade
tests are added in 1995-1996. Science will be added at all four grades in 1995-1996. NRTs will be phased
out: fourth grade in 1994-1995, sixth and eighth in 1995-1996. Nonpublic high schools that are chartered by
the state are required to administer ninth-grade tests for the first time, effective fall 1995.

Legislative Mandate:
CRT-- continue to implement and follow as described above.

Adding Constitution to History and Government of the United States to be field tested in Spring of 1996 and
implemented in Spring of 1997. For grades S, 8, and 11.

Adding OK history with Geography at the 11th grade only, to be field tested in Spring 1997 and implemented
in Spring 1998

Schools will be developing portfolio assessment models to fulfill State Board of Education regulations in a
move to outzome-based perforinance with the abandonment of Carnegie Units and required course hours for
high school graduation.

First introduction of a statewide science assessment (development work). Continued development of
performance-based assessments in mathemalics, health, and reading. Inclusion of all students will be a goal in
all new assessments. Development of strategies for a statewide portfolio assessment.

A proposal to change our current testing program. If passed, this legislation will result in the implementation
of a classroom-based ongoing assessment system in grades K, 1, 2, and 3; state-administered standardized
assessments in mathematics, language arts, and science at the end of grades 3, 6, and 8; and a revised exit
assessment in mathematics, language arts, and science. The proposed legislation raises standards for all
assessments and climinates the grade 1 readiness test and state-administered standardized assessments prior to
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October 1995 in your state's current assessment program? !f so, what
are they and why are they likely to ocour?

nse

grade 3.

We will be doing a pilot program using the Metropolitan Achievernent Test Series 7 for 52 percent of the
students.

High school subject matter tests are scheduled for development for accountability purposes.

Initial piloting of end-of-course examinations in chemistry and geometry and a Spanish-version writing test at
grade 4, as well as ficld testing of an oral language proficiency component of a Spanish I end-of-course exam.
Spanish-version tests in reading and math for grades 3 and 4 are planned.

Continued development of new CRTs.

No. However, there will be changes once the new Standards of Learning (SOLSs) criterion-referenced tests are
in place.

State board adoption of Vermont Common Core of Learning w.ll be basis for expanded assessment plan.

Writing portiolio collection moved to grade 5. Implementation of high school math portfolio scheduled for fall
1995.

Changes will include indentifying essential learning outcomes and developing and field testing performance
measures to supplement multiple-choice, paper-and-pencil tests. We will also be working with some of our
New Standards Project districts to field test some of the items developed by the NSP national effort.

The WSAS Knowledge and Concepts examinations will be administered during the fall of the year to allow for
timely planning of students’ high school programs. An RFP will be issued for scoring, reporting and
dissemination of the performance assessment in language arts and mathematics.

No.

We do not have a state assessment program.
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Part 1.4 What assessment projects, if any, does your state have under study, in

planning, or in development for the next 24 months?

Response

GA

Design of new assessment program.

Under study: (1) Language, mathematics, science, and social studies at grades 3, 5, and 7; (2) language
(writing) at grade 11; and (3) End-of-Course assignments in science and social studies.

1. Exit and benchmarks exam in English/language arts, math and writing at grades 4, 8, and 11-12,
2. Continued development of portfolio assessment.

Complete writing, field testing of Spanish form B & C available to all disiricts to use as instruction or
assessment. Disseminate to districts. Both social studies and science will be field tested.

Field testing of the GSE in integrated mathematics /Il and composition will continue this year. All
developmental work on the grade-level statewide assessment is on hold.

New assessments for reading, writing, mathematics, science, history, and geography, beginning with
assessment frameworks for each.

None.

Planning to develop a Comprehensive Assessment System for implementation in 1997-98.

1. Continued investigation in the use of portfolios in statewide assessment.

2. Investigation into the possible assessment of forms of writing such as writing in response to literature and
“best writing."

3, Continued investigation into the adequacy of reporting writing results for schools using a polytomous IRT
school-level scale.

Described in Part 1.3. In addition, Georgia is hoping to develop training materials, possibly in video format, to
assist local systems in better understanding and use of test results,

Continued development of the Hawaii Writing Assessment (HWA) instrument that aligns curriculum and
assessment, supports effective writing instruction, brings clarity about what studerts ought to know and be ahle
to do, and provides useful information about students as writers and their writing. Continued pilot testing of
performance based instruments in the social sciences (American history and Hawaiian social studies) in grades
4, 5,7 and 10. This is a joint project with CRESST.

1. Funding of a pilot project at Area Education Agency #2 that focuses on the relationship among curriculum,
instructional strategy, assessment, learning, and professional development.
2. Expanded involvement in the New Standards Project with an emphasis on portfolio aisessmeont

1. Fourth grade direct writing assessment,

2. Fourth and eighth grade performance math assessment.

3. Interdisciplinary performance assessment for grades 9 through 12,

4. Fine tuning the assessments that are in place and updating scoring standards, if necessary.

Locally, schools will be required to develop outcomes to address the 34 State Goals for Learning in six
fundamental learning areas [language arts, science, math, social studies, physical development/health and fine
arts]. They must also develop an assessment system of reliable/valid/fair instruments and procedures
(traditional and nontraditional) to assess student performance towards each outcome. Performance-based
assessment items for mathematics, social science, science, and reading are under study. A statewide
assessment of English proficiency in reading and writing for students in bilingual ed. programs in grades 3
through 12 who are currently exempt from lllinois Goals Assessment Program (IGAP). Begins March 1996.

Indiana is currently beginning to implement two picces of legislation that require an assessment system
composed of mandatory state tests, including an "exit test,” voluntary local assessments, and portfolios. This
year, the state has selected a contractor and continue to operationalize the components of the new laws,

All content areas will have some new item development in the next 24 months. No major changes in structure
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Part 1.4 What assessment projects, if any, does your state have under study, in

planning, or in development for the next 24 months?

Response

MD

MN
MO

MS

NC

are planned at this time.

1. Content standards being developed by the Division of Curriculum and Assessment Development will allow
the development staff and advisors to know what content ieachers are expected to cover prior to the assessment
administration. First drafts of these documents were distributed in the fall of 1994, Revision of content
guidelines will be completed by August 1995 and redistributed.

2. Kentucky is conducting & major review of types of evidence desired to assess our academic expectations.

Louisiana has teams that are currently developing new curriculum and assessment frameworks for mathematics
and science. The assessment model established as a result will provide assessment prototypes for classroom
teacher use. A long range plan will enhance LEAP with performance-based tasks across all curricular areas
currently assessed.

1. Partner in the New Standards Project.
2. Participate in SCASS.
3. Begin development of new Massachusetts Comprehensive Assessment System (MCAS) assessments.

High school assessment system for school performance and required for graduation is being piloted. Primary
Assessment Systems testing readiness at first grade will be piloted.

Consideration is being given to adding common question in the science, social studies, and arts and humanities.
Currently only reading, writing and mathematics have common questions to produce individual student results.
All areas use matrix sampled items to produce school and district results.

1. There will be & new science assessment, grades 5 and 8, that reflects the goals and objectives.
Implementation is planned for fall 1995,

2. Development is also beginning on a new writing assessment, grades 5 and 8, that reflects the goals and
objectives in writing. Michigan has not had a writing assessment. Implementation is planned for fail, 1995.
3. High school proficiency tests are under deveiopment in mathematics, reading, writing and science.
Implementation is planned for fall, 1995.

4. Anemployability skills assessment, which is part of a portfolio process, was developed in 1992-93 and is
being piloted during 1993-94. A sample has been drawn from which to report, statewide, the employability
skills of eleventh graders.

5. New social studies test to be developed for implementation Fall 1997.

6. Certification of advanced mastery is part of future plans.

Graduation standards are being developed.

Committees of educators have begun to develop performance standards and curriculum frameworks in the
areas of communications, mathematics, science, social sciences, fine arts and health. Missouri has also
established 73 pilot sites to begin incorporating performance-based assessment and instruction.

The development of an assessment system that will measure workplace competencies and produce an
employability profile for exiting twelfth grade students. In spring 1995, Mississippi will pilot a workplace
competencies assessment and an occupational skills assessment. In fall 1995, Mississippi will administer a
norm-referenced assessment. In spring 1996, Mississippi will pilot a Subject Area Test assessment in U.S.
History and adminster a revised Subject Area Test assessment in Algebra I, a workplace competency
assessment, an occupational skills assessment, and develop a biology assessment.

Assessment inservice opportunities for school personnel were delivered to school district via
telecommunications.

1. Completion of development of computer skills test with both multiple-choice and performance components.
2. Completion of linkage of grade 8 test with NAEP with district reporting on NAEP scale.

3. Development of school-based report cards/accountability program in addition to district wide report cards.
4. Expansion of item banks with multiple-choice, open-ended, and performance items to be used as local



Part 1.4 What assessment projects, if any, does your state have under study, in

ST

planning, or in development for the next 24 months?

Response

& 8

NJ

NV

NY

OH

OK

OR

PA

option.
5. Development of Viewing/Video literacy test for high school.
6. Expansion of software and training efforts in using data locally.

Continuation of the development of curriculum frameworks.

Curriculum frameworks (an integrated math-science curriculum frameworks peoject) have been written in
mathematics and science. During the summer of 1994 teacher teams will be trained to use these frameworks to
develop district curriculum. The intermediary educational units (ESUs: Educational Service Units) will assist
with these projects. The act»=l district curricula should be completed by the end of the 1994-95 school year.
During 1995-96 work proveeds on the dissemination of performance assessinents for instructional purposes.
Also model assessments (authentic, task performance) will be developed during the 1994-93 school year for
dissemination throughout the state. Subsequent statewide testing may utilize such type of assessments. Social
studies curriculum frameworks are to be developed during the summer of 1995. They will serve as the basis
for development of local district curricula during the 1995-96 school year. Development of authentic
assessments (models for teacher and student use) will be developed during the 1996-97 school year.
Curriculum frameworks in reading-language arts will be contingent upon additional funding, but will be
scheduled for the 1995-96 school year, with dissemination/teacher training and assessment components
following,

Release of data from the second roun of third grade assessment in iNovember 1995, Release of third round of
third grade data in October 1996. Reiease of first round of sixth and tenth grade data in November 1996,
Work with local school districts on interpreting and developing educational itnprovement plans.

We are reviewing our administrative code that pertains to assessment. We intend to eliminate annual

assessments of all students in grades 3 through 11 on a standardized test instrument, relying on state tests fi
grades 4, 8, and 11 and local assessments at the other grades.

Looking into more portfolio assessment in math and s ience and the humanities.

1994-95. We will begin to develop criterion-referenceai tests of reading and mathematics for the exit
examination administered at grades 11and 12. Assessment frameworks will be completed during the 1454 W5
academic years.

Portfolios in social studies, science, and English/language arts. Pilot testing in Englistviangunge arts,
mathematics, and science and technology.

Ohio continues development of tasks for use in the fourth-grade, ninth-grade, and twelfth-grade tests.
Development of the sixth-grade tests and science tests at all four grades is under way and these tests will bw
administered statewide in the 1995-96 school year.

Will administer first CRT's (math and science for grades 5, 8 and 11 and reading and writing at Grade R) in
1994-95; will field test reading and writing for Grades S and 11 during 1994-95,

Will be developing history, constitution and government of the United States and will field teat history,
constitution and government « the United States for Grades 5, £ and 11 in Spring of 1996.

Will be developing geography for grades 5, 8 and 11 and Oklahoma history for grade 11 only during 1995 and
1996 and field-testing geography in the Spring of 1997.

Recent legislation (1991) proposes that students attain a Certificate of Initial Mastery by approximately grade
10 using performance assessment. We are beginning to develop the assessment system that will by usel for
this program. Oregon also is a participant in the CCSSO State Collaborative on Assessment and Student
Standards (SCASS) for science assessment, health education assessment, and arts assessment,

We are mandated to formulate a plan to develop assessments for other areas beyond reading, writing, and
mathematics. We will probably begin with science and social studies.
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Part 1.4 What assessment projects, if any, does your state have under study, in

planning, or in development for the next 24 months?

ST Response
Rl Generally, the development of performance-based assessments in mathematics, science, reading, and health.

SC

sD

VA

WA

Expansion of the writing assessment to grade 10. Development of a atatewide grade 4 portfolio assessment
needed. Adaptation of the current, voluntary merit assesament program for seniors to a broader program
integrated with Certificate of Initial Mastery objectives.

Development and implementation of classroom-based alterriative assessments, including on-demand
performance tasks and portfolios, by teachers in the 12-school project and classroom portfolio assessment
project. South Carolina will be revising its exit exam to raise standards for graduation.

None.

High school subject matter tests in the subject areas of math and science are in development. Piloting of items
will take place in the spring of 1995 with implementation in spring of 1996. On going piloting of competency
test items.

Field testing of Spanish-version reading and mathematics at grades 3-6 and writing at grades 4 and 8 as well as
piloting of reading and writing components of Spanish III, geometry and chemistry EOC, computer-based
technology, U.S. and world history, and world geography are planned.

Revision of CRTs

The new Standards of Learning (SOLs) are slated for completion in 1995. 1n 1995-96, Virginia will be re-
designing the statewide assessment system with the first new assessinents slated for field testing in 1996 or
1997 and the accompanying State "report card” one year later.

1. Arts assessment: Dance, Music, Theater, and Visual Arts.
2. High school mathematics portfolio.
3. Service learning assessment.

Washington is planning to work with our state New Standarcls Consontium 11 fleld test some of the items being
developed. We are developing prototype performance asssasinent itsns to maich the Rasential Academic
Learning Requirements in reading, writing, math, and comununications.

The performance assessment component of the WSAS {s being developed under contiact with the Wisconsin
Center for Educational Research at thc University of Wisconsin-Madison. 'Ihwse assessinents are being
developed in mathematics, science, and language arts for graces 4, ¥, andl 1().

A sampler of performance assessment tasks at the eighth grade level will b printed in Felwuary 1995 ainl
disseminated to introduce examples of future perforinance asseasinents. Addirionslly, state leams are
discussing the reauthorization, "Improving America's Schools Act,” ux it 1elates 10 tho slate nasessment
program.

The RFP for Eighth Grade Test of Reading and Math in the Critenion Reteren ed et

We do not have a state assessment program.
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Part 1.5 Counting only permanent SEA employees, how many FTEs work on the
assessment programs described in this survey, plus any related developmental

projects?
Pairt 1.6 Please indicate the total SEA and contractual budgets for the assessment
programs described in this survey plus any related developmental projects.
ST Professionsl FTEs Support FTEs SEA Budget Contractusl Budget
AK 25.00 10. $40.000 __$70,000
AL 6.00 200 $600,000 $1,600,000
13.00 2.00
AZ 4, _$700,000
[CA 6.00 1.00
0 2.50 2.00 $4500001  $140,000
CT 9.00 2.00] $593.000 $2.260.830
DE 5.00 _4.00 $200,000 _$700.000
8.00 L. $6,000,000)
GA 6.00 3.00 $4.,000,000|
HI 4.00 .00 $275,000
1A 1.00 0.25
ID 3.00 3.00 $471.500 $131,000
1L 12.00 3.00
IN 3.50 200 $200,000 $2.000,000
KS 2.00 1.00 $100,000 $830.000
KY _20.00 4.00 __$7.000,000|
(LA __ 8.00 200§ _ $612.000 $850,000
(MA 6.00 __200
MD 20.00 6.00
[ME 1.00 0.00 $200.000 $1.200.000
M 8.00 3.00 $1.207.826 $2.143.500
|[MN 3.00 1.00
‘MO 5.00 _200]  $300,000 $750.¢
(MS 3.00 _2.00 $8,500,000 ‘
MT _0.20 0.10 $3.000 %
NC 18.00 5.00
ND 1.00 0.50 __$68.000!
NE 0.00 0.00
NH 2.00 0. $1.100,000
| NJ 13.00 3.00 $3.500.060,
| NM 4.00 _1.00 $70.000
NV 2.00 1.50 $178.85 —$75,007
NY 26.00 69.00
OH 6.00 1.50
OK 5.00 2.00] _$276,000 $904,339
OR 5.00 2.50 $236.000 _$929.000)
PA 12.00 3.00 $1,550,000 $2.700.000
RI 8.00 3.00 $450.000 $570.000
SC 800 2.00 $144080  $1,031,006]
) _1.00 5.00 $180,500
TN 15.00 36001 $2,500,000 $1,000,000|
IX 26.00 4.00 $1.500,000 $16,300,000;
UT 3.00 3.50
VA 7.00 2.00 $1.635,000
VT 3.60 1.00 $856,000
WA 200 —1.00 $125.000 —$450,000
wi 9. 1.00
WV 2.00 4.00 $600,000 $300.000
wY 0.00 0.00 $0 $0
Minimum 0.00 0.00 $0 $0
Average 7.30 434
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art 1.7 What is your state's overall policy for including or excluding special

ST

needs students (those with IEPs or LEPs) in assessment? If they are
included, what special accomodations are made?

Response

CA

Co
CT

DE

GA
HI

The policy is that a student does not have to take a standardized norm-referenced test if (1) the student is
cligible for special education and related services under 4 AAC 52.130 and the student's child study team has
determined that the test results would not accurately reflect the student's achievement level; (2) if the student's
current individualized education program (IEP) under 4 AAC 52.140 contains recommendations regarding
group standardized testing, those recommendations spply and a new determination is unnecessary; (3) the
student is identified in language dominance category A or B under 4 AAC 34.050 and the student, for less than
three full achool years immediately preceding the test dates, has been in a classroom where instruction is
predominantly in English.

All decisions about whether to include special needs students in testing are made by IEP/LEP/504 committees.
Provisions are made to include students with IEPs/504 plans in the assessment program, while no
accomodations are made for LEP students.

The legislation and testing policy recognize special needs by allowing exemption and/or exclusion based on the
recommendations of the IEP. [EP students may also be excluded from testing.

Only students whose IEPs specify exclusion are excused from participation. Assessmcnts available in Spanish.
Mediation available sccording to guidelines.

Special education students who are enrolled iz special day classes or centers are not required 1o be assessed.
Students with a physical disability that prevents their taking the assessment in the same manner in which it is
administered to other students are not required to be assessed. Alternatively, special education students who
attend a regular class for the majority of the school day (even though the student may have an IEP) are required
1o be assessed. This includes students who participate in pull-out programs such as resource specialist
programs. Students indentified with learning disabilities, but enrolled in a regular classes, are required to be
assessed.

To be developed for the new state assessment program.

Statutes permit exclusion of (1) special education students exempted by a Planning and Placement Team
decision; (2) students enrolled in an ESL program for three years or less; or (3) students enrolled in a bilingual
program for three years or less. In each case, the decision is made at the district- or school-level. For those
special necds students included in testing, & number of modifications are allowed. The Department has
published a document titled "Guidelines for Administering Student Assessmeats,” which is available upon
request,

Alj students are to be assessed unless specifically excluded by IEP, Section 504 team, or LEP.
Accommodations are allowed.

Certain students with active IEPs (in categories Educatable Mentally Handicapped, Trainable Mentatly
landicapped, Hearing Impaired, Specific Learning Disabled, Emotionally Handicapped, Profoundly
Handicapped, or Physically Impaired, or whose ability to communicate orally or in writing is seriously
impaired) are not required to take the GTAT or participate in the Writing Assessment Program. Such students
may also be exempted from taking the HSCT; they would not qualify for & standard high school diploma, but
would possibly pursue special high school diploma requirements. LEP students may be exempted from taking
state tests during their first two years of attendance in English-speaking schools. LEP students are ultimately
not exempted from the requirement to pass the graduation test in order to receive a standard high school
diploma.

Local decision.

IEP students indicating full-time self-contained or integrated seif-contained. Stanford (8th edition) allows
Braille, large print, and or signed version. Graduation test (HSTEC) allows Braille, large print, audiotape, and
signed version. LEP students with less than one continuous year of schooling in Hawaii are exempt.

N
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Part 1.7 What is your state's overall policy for including or excluding special

needs students (those with IEPs or LEPs) in assessment? If they are
included, what special accomodations are made?

Response

g 59

KS

KY

LA

MA

Since Jowa has no mandated state assessment program, these policies are determined at the local level.

IEP students mainstreamed S0 percent of academic day participate unless their IEP states otherwise. Other
IEP students may participate if IEP tear: deems it appropriate. LEP students in English-speaking schools more
than two years (not including bilingual) participate.

All IEP and LEP students are to be included unless they are justifiably excluded. IEP and LEP students may
only be excluded by official signatory after legally bonafide staffings recommended exclusion. Criteria will be
further specified by legislative ruies and State Board policies to be developed in the next two years. A
statewide assessment of English proficiency in reading and writing for students in bilingual ed. programs in
grades 3 through 12 who are currently exempt from IGAP is planned for March 1996,

LEP students are exempt until they develop English proficiency. Special education students are tested or not
according to IEP.

The only students excluded in 1994 were those whose IEP called for exclusion from the assessments. In 1995,
two options will be available to districts: Option 1--Use last years plan which allows for exclusion only with

an IEP. Option 2--Include all students at their chronologicel grade level. Option 2 is available only to students
in & regular curriculum.

Virtually all students are included in assessment for accountability purposes. Most participate in regular
asscssment activities with adaptations consistent with the normal delivery of instructional services.

Adaptations may not be solely for the purpose of state-mandated assessment activities. Those students with
more severe disabilities, students who--with all instructional adaptations and assistive devices--cannot function
within the regular curriculum, may participate in an "alternate portfolio® assessment. All data is considered in
the accountability process. Students are exempt only if they are nonactive English speaking in a United States
school for less than two years or if they are a foreign exchange student. Students with speciel instructional
guidelines indicated on the IEPs may apply those same guidelines to the assessment (e.g., if course work is read
to them, the assessment will be read to them).

1. Special education students are included on the basis of IEP -- modification for test must also be stated on
IEP.

2. LEP students are identified and may receive appropriate test modifications.
3. Handicapped students according to Section 504 of the Federal Rehabilitation Act are also identified for test
modifications. Disabilities and modifications must be documented at the school- and district-level.

The MA Education Reform Law of 1993 states that the new assessment system will "comply with federal
requirements for accomodating children with special needs.”

Unless students have an IEP that outlinea schooling outcomes different from regular students, they are to be
included in testing. Accommodations include resding and/or transcribing for the student, extended time
periods, small group sdministrations, use of a word processor, use of a calculator, and Brailie and large print
editions. LEP students can be exempted only once.

A state modification and procedures document is used as a basis for making local PET decision.

If a student received SO percent or more of his or her mathematics or reading instruction in the general
education classes, then the student must be tested in the MEAP. Accomodations include large print, Braille,
and audiotaped versions of the tests. This policy will be revised for 1995-96 test year. All students will be
tested, with the results of studies used for accreditation and other accountability measures,

Included at school discretion and identification on answer form.

Students are excluded from testing program, or receive a modified test administration based on the IEP
Commiltee's decision.
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Part 1.7 What is your state's overall policy for including or exciuding special
needs students (those with IEPs or LEPs) in assessment? If they are
included, what special accomodations are made?

ST Response
MS Any accommodations are provided which are consistent with classroom use.

MT Districts may exclude specia! education students from the reporting of standardized test scores in the areas
where students receive Special Education services.

NC We assume that an LEA will test 95 percent of its ADM. Generally, mentally handicapped students are not
expected to be tested, although these students may be included if there is a testing provision in the IEP. A full
range of modifications to the testing processes are offered to make the testing of exceptional children
approximate with the instruction practices used.

ND All LEP students are to take the tests. Students’ [EPs and LEPs are to code this on their answer documents.
Students with IEPs that sddress norm-referenced testing are to follow what is in the [EP. If the IEP does not
address norm-referenced testing, then the student is to be tested and results included in the school and state
averages provided the student is mainstreamed 50% or more in the courses being addressed. If a student with
an IEP has the test administered in a non-standard manner (according to the IEP) then the student is to be
excluded from the school, district, and state averages.

NE Since all such decisions are made locally, there is no state policy governing such decisions. Some districts
include some of the special needs students, some include all, some exclude all in their summary reports.

NH Exclusion shall be chosen only after fully exploring the various types of modifications available. Exclusion
shall be appropriate only if the assessment tool will not yield a valied indication of how a student functions in a
given content area.

Educationslly Disabled Students Requiring Assessment Modifications: An Individualized Education Program
(IEP) team mecting shall be conducted for each student with an identified educational disability who is enrolled
in eafch grade level tested. This may be scheduled as part of a meeting held to discuss other IEP issues and
may be scheduled any time prior to the student’s testing date. The IEP team shall examine what modifications,
if any, are necessary to meet the student's needs during the assessment process.

Assessment modifications shall be consistent with those modifications slready being employed in the student's
program.

Other Students Needing Assessment Modifications: There may be some studeats who, even though they do
not have an identified educadtional disability, may need some sort of test modification, such as a student with a
temporary disability such as a broken arm, or certain ESL students. Modifications and exclusions shall be
made for ESL students based on their levels of English language proficiency. Non-Eaglish-Proficient (NEP)
students shall be excluded from the assessment. Limited-, transitional-, and fluent-English-proficinet students
shail participate in the sssessment with modifications as needed. In keeping with the State Board's policy to
have decisions regarding modifications made by a group at the local level, an Assessment Modification Team
(AMT) shall meet to discuss and recommend any modifications for a student who does not have an identified
educational disability. The AMT shall include one of the student's classroom teachers, the building principal,
related services personnel, and , whenever possible, the student's parents. If it is not feasible for the student's
parents to attend the meeting, they shall be notified of the committee’s recommendations before the assessment.
Assessment modifications shall be consistent with those modifications siready being employed in the student’s
program.

Accounting for Students with Assessment Modifications and Exclusions: All test modifications made for
individual students shall be documented and reported to Advanced Systems. A Completed Roster of
Modifications shall serve as thius documentation in both instances. This Roster whall be returned tro
Advanced Systems along with all testing materials, and shall be signed by the principal or special education
director.

All students excluded from the assessment shall be documented and reported to Advanced Systems. The
Department of Education will monitor district's exclusion rates.

NJ All students take the tests unless their IEP specifically exempts them. The child study team may also approve
modifications to the tests, ¢.g., extended testing time, Braille or large print materials, small group testing, etc.
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Part 1.7 What is your state's overall policy for including or excluding special

ST

needs students (those with IEPs or LEPs) in assessment? If they are
included, what special accomodations are made?

Response

NV

NY

OH

OK

A new policy for testing of LEP students exists, too, which allows these pupils to be exempted from testing if
they have been in a bilingual or ESL program for less than two years prior to testing and score below 133 on
the Maculeitis test.

For all testing programs, we allow modifications, waivers, and exemptions for special needs students.

At grades 4 end 8, participation of special needs students in the Nevada Proficiency Examination Program is
determined by the guidelines furnished by the publisher of the norm-referenced tests administered at grades 4
and 8. In general, students mainstreamed in the subject area tested would take the examinations. Participation
at these grade levels is determined by the student’s IEP conimittee.

Students of limited English proficiency are administered the Language Assessment Scales in lieu of the CTBS
at grades 4 and 8 when their skills in English are judged to be inadequate to provide a reasonable expectation
that the student could pass the standard examinations.

All students, regardless of status, must pass the high school proficiency examinations in order lo earn a
standard high school diploma. Specified testing accommodations may be allowed for students whose
educational programs are governed by an IEP. Students of limited English proficiency may be given up to
twice as much time to complete the examinations as is given regular students.

Sections 100.2 and 200.4 of the Regulations of the Commissioner of Education require that the Individualized
Education Program (IEP) for each student with a disability list those testing modifications which are necessary
10 permit the student an equitable opportunity to demonstrate sbilities and competencies, and that such
modifications are 10 be consistently implemented in the recommended educational program. In a similar
manner, students determined to have a disability pursuant to Section 504 of the Rehabilitation Act of 1973,
who may not require special education or related services, are also entitled to receive testing modifications
based on their Section 504 Accommodation Plan.

Students with disabilities are required to take the tests unless specifically exempted by the IEP, Provisions for
accomodations may be made, but only through the JEP. ESL/LEP students must eventually pass all ninth-grade
tests in order to graduate from high school. ESL/LEP students may have additional time and use translation
dictionaries. ESL/LEP students who qualify may take an oral administration of the ninth-grade tests and may
have the assistance of an interpreter.

IEP's can be exempted by (1) recommendation of the [EP Team and (2) parental permission. LEPs (where
there is a need) can be exempted through written request by the parent. An LEP child, to be considered for
exemption, must fit Federal LEP definition and must be enrolled in special classes for LEP students. LEP
students can only be considered for exemption during the first 3 years enroliment in OK (this began with school
year 1994-5). Accommodations are provided as necessary.

Oregon's policy is 10 be as inclusive as possible. State guidelines are developed but decisions are made locally.
All students are encouraged to perticipate. If students are taking the basic curriculum, they are to take the test.
Otherwise, the school's multidisciplinary team determines whether they can take an adapted test (which is not
included in the school's reported results) or not take the test.

Most students are included in the assessment. Students with IEPs may be excused from the assessment when
requested by the IEP team for such reasons as emotional stress caused by the assessment process or lsck of
environmental awareness on the part of the student. Students who don't understand, speak, read, or write any
English and have been in United States school systems less than three years should be excused from the
assessment. Extra time, large print, Broille, and any other accomodations are allowed short of reading the
reading passages to the students.

On the MAT and writing assessments, generally students who receive special education services for less than
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Part 1.7 What is your state's overall policy for including or excluding special

needs students (those with IEPs or LEPS) in assessment? If they are
included, what special accomodations are made?

ST Response

SC

SD
™

TX

uT

VA

vT

half the school day are assessed. Students in LEP programs are tested if they have been educated in the United

States for at least two years. On all of the new performance-based assessments, all students are to be assessed
with rare exceptions.

The local IEP committee meets and determines whether the test is appropriate and what available
accommodations are appropriste for each student. All students are included unless they have an IEP or 504
plan that specifically states that the testing programs are inappropriate for the students. Non-English Speaking
students are not required to take the tests if the local administration feels that valid results cannot be obtained
because of the language barrier. NRT large print, loose leaf, hearing handicapped oral administration, sign
langusge, and Braille forms are available. Students can dictate answers or composmons, type, or use methods
sppropriate for their disabilities.

Local decision to test or not. If tested, must be under normal conditions and included in total results.

Tennessee students are tested in the mandated programs unless they have been excluded by an JEP. LEP
students may also be excluded. Additional modifications are allowable if they do not invalidate scores.

Admission, review and dismissal (ARD) committees decide whether special education students test and what
modifications are received; language proficiency committees (LPAC) decide whether LEP students test.

Spanish versions of the criterion-referenced tests at Gardes 3 and 4 will be administered by 1995 and at Grades
5 and 6 by 1996. Until Spanish versions of the criterion-referenced tests are available, a limited English
proficient student in a state-approved bilingual program whose native language is Spanish may be exempted by
the LPAC from the criterion-referenced instrument for no loager than three consecutive years, after which time
the student provisions shall be subject to penalties under Section 101.4(b) of this title (relating to Security and
Confidentiality).

Basically the same as NAEP inclusion/exclusion criteria. For the statewide testing program, IEP students are
excluded if they are mainstreamed less than S50 percent of the time.

Special needs students are included in the reports of the Virginia State Assessment Program (VSAP, the NRT
testing program) if they take the test under standard conditions. However, special needs students are included
in Literacy Passport Testing program results unless specifically exempted or postponed by IEP.
Accomodations sre allowed as specified in students’ [EPs, consistent with usual classroom assessment
accommodations. Results of testing with accommodations that result in changes in the construct being
assessed (e.g., listening, in place of reading) are flagged.

Accommodations in assessmeni sétting expected to match accommodations in instructional setting. Special
needs students may be excluded from standardized test component but not from portfolio.

All public school students have the right to participate in the Vermont Assessment Program. Students may
NOT be excluded if such exclusion is contrary to their desire to participate or their parent's/guardian's desire
that they participate. Within each school participating in the Vermont Assessment Program, every student who
is in a grade level being assessed (4 and 8) and who does not meet the criteria for Students Eligible for
Exclusion from the Uniform Assessment is to participate in the Uniform Assessment, and every student's
portfolio is eligible for selection as part of the statewide portfolio sample.

Students who are repeating a grade in which they were tested last year should be included in the assessment
again this year.

Parent/Guardian Request: A student may also be excluded from the Uniform Assessment at the request of a
parent/guardian. The parent/guardian should be directed to submit their request in writing to the school
principal on or before the school's first day of testing.

)
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Part 1.7 What is your state's overall policy for including or excluding special

ST

needs students (those with IEPs or LEPs) in assessment? If thay are
included, what special accomodations are made?

Response

WA

wi

wv
wY

Reporting Students Not Tested: -The school assessment coordinator is responsible for completing and
forwarding a Students Not Tested Report with the materials returned for scoring. Each student who is
purposefully excluded (Special Education or Limited English Proficiency) from the assessment and each
student eligible for testing but not included because of parent/guardian request, student refusal, absence, or
other reasons must be reported on the Students Not Tested Report.

Special needs students are excluded if required by IEP. Otherwise the decision is made on a case-by-case
basis dependent upon expectations for students in regular classroom. Some test administration accomodations
are allowed, ¢.g., large print or Braille, individual testing, marking answers for students.

Exceptional Educational Needs (EEN) students and Limited-English speaking students (LES) should be given
the opportunity to acquire and demonstrate their competence. Therefore, whenever possible, these students are
to be included in the statewide assessments. The IEP must include a statement, consistent with the student's
instructional program and the match with the content and formats of tests, and the student’s inclusion or
exclusion or modifications required for participation in district testing programs. Decisions should be
explained to parents, and districts should be able to document parental understanding.

The IEP dictates if the student participates.

We do not have s state assessment program.

Py
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Part 1.8 iIf there are exceptions to this overall policy (IEP or LEP exclusions, of
Part 1.7) for different assessment components, please explain.

ST Response

2

AZ None.
CA

HI NRT has more relaxed rules. CRT graduation test has more stringent rules.

KS These 1994 and 1995 guidelines apply to all subject area assessments.

Still under design.

MO Districts/buildings are instructed to include all student in the Missouri Writing Assessment.

MS Due to restrictions in standardization of norm-referenced tests, many students who participate in this
assessment have resuits that are excluded for summary data.
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Part 1.8 if there are exceptions to this overall policy (IEP or LEP exclusions, of

Part 1.7) for different assessment components, please explain.

ST Response

NV

NY See Questions 1.9 and 1.10.

OH

OK

OR

PA All components follow the same guidelines.

RI On the MAT and writing assessments, generally students who receive special education services for less than
half the school day are assessed. Students in LEP programs are tested if they have been educated in the U.S.
for at least two years. On ell of the new performance-based assessments, all students are to be assessed with
rare exceptions.

SC

sD

TN

X LEP students cannot be exempted from exit (graduation) test.

UT For core assessment, the district makes the decision.

VA

vT Because portfolio activities occur as part of regular classroom instruction, all students are expected to have a
portiolio that includes examples of their learning activities. Every student portfolio is eligible for selection as
part of the statewide portfolio sample.

WA

Wi In addition, district scores are provided with both special population student scofes included and also without
those scores.

wv

wY

Sy

62



Part 1.8A  What kind of accommodations are allowed for special education
students?

Separate Other Other
Large Testing |Read Audiotaped | Extra {Word Languages Languages
8T _|Print | Braie |Setting |instructions | Responses | Time | Processor | (alt but reading) | (all subjects)

IL

<<l <<l <
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f

ME

MN
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Totals 3t 31 29 28 12 27 20 3 6
Note: The states of CO, IA, MA, NE, and WY did not implement a statewide assessment program in 1993-94.
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Part1.9B What kind of accommodations are allowed for limited English proficient
students?

Separate Other Other
Large Testing |Read Audiotaped | Extra | Word Languages Languages
ST |Print |Braile |Setting |Instructions | Responses | Time | Processor | (all but reading) | (sl subjects)

B

qz
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g
<
<
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<
<
<
<

[
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<< <l < <

<<

Totals 6 5 13 11 | 1 7 7 5
Note: The states of CO, 1A, MA, NE, and WY did not implement a statewide assessment program in 1993.94
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Part 1.9C If respondent marked "Other" accommodation in Part 1.9A or Part 1.9B,

the explanation appears here.

ST Response
Different time with rest breaks; with magnifying equipmen?, with noise buffers; abacus; recording of answers
by proctor; by special education teacher.

FL English to heritage language reference book.

GA Directions in other languages but not test content.

LA Repeated instructions; English/Native language word list for LEP students.

MD Maryland has a variety of scheduling, setting, equipment, presentation and response accommodations for each
of the testing programs. All students are included to the fullest extent possible in all statewide programs.
Accommodations must not invalidate the assessment for which they are granted.

ME Transcription (except in writing).

Ml LEP--Native English dictionaries.

MS Any accommodation that is consistent with classroom use.

MT Appropriate accommodations may be .aade.

ND If extra time is allowed (according to an IEP) or any other nonstandardized procedure is utilized, then the
student is to be excluded from the school and state averages. Most of the special education students (those with
IEPs) are included in the school and state averages.

NJ Proctor may "bubble in" responses to test questions.

OH Special Education: Any accomodations that are specified in the student's IEP.

Limited English Proficient: Translation dictionaries may be used for any test. Seniors may take an oral exam
(nineth grade test) in reading, math, or citizenship with assistance of an interpreter.

OK Teacher marked responses in presence of monitor.

PA Anything used for instruction.

TN Flexible setting/scheduling.

oY
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Part 1.10 How is the decision about special accommodations made and who

decides?

ST Response

AK

AL IEP/504 committees make the decision in accordance with SDE guidelines.

AR LEA Decision.

AZ Team decision at local district/school level.

CA The school decides for an individual student, based on state app;oved accomodations.

co In development.

CT The state department issues guidelines and criteria. Each district applies these on a case-by-case basis.
Guidelines are available on request.

DE Using state guidelines, school personnel decide.

FL Decisions are made at the local level following guidelines set forth in the test administration manuals.

GA IEP or 504 accommodation plan must specify and parents sign off.

HI Special district teams review IEP documentation, plus any other evidence and makes decision on
accommodations.

1A Determined at local level.

D Made by child study-team, noted on IEP, and necessary consultation with building principal and SDE,

IL Decisions about accommodations are made locally within the context of the IEP staffing meeting.

IN For special education students, the case conference committee and IEP. As noted in Section 1.7, LEP students
are exempt from testing until they develop proficiency. Once developed they would not need special
accommodations.

KS This is a local decision in Kansas,

KY Decisions are made after consultation with the Disabilites & Diversities Advisory Committee.

LA Special Education: IEP Committee,

Limited English Proficient: Test Administrator, School Test Coordinator, and ESL Teacher.
504: School Building Level Committee.

MA Not yet decided.

MD The student's IEP team decides.

ME PET process or group decision involving principal, teacher, or other significant person.

Ml Local decision made with state guidelines.

MN Teacher--if more than 50 percent of classroom time is spent in special education, they do not need to take the
test,

MO A committee of the school principal, the LEP student's teacher, and an assessment expert determines the
appropriateness of an LEP student's participation in the Assessment Program,

MS Decision is made at the local district level primarily by the teacher.

MT District personnel make that decision.

NC IEP committee.

ND The decision about special accomodations is to be made by those who develop the IEP. The state has done it



Part 1.10 How is the decision about special accommodations made and who
decides?

ST Response

this way since the start of statewide assessment in 1990,

NE

NH Decisions are made at the local level using procedures established in the enclosed guidelines.
NJ Child study team for SE pupils decides.

NM Local districts decide, with approval from SEA.

NV Student’s IEP Committee.

NY The building principal may authorize changes.

OR 1EP by local IEP team. State approves the appeal for an oral exam with assistance of interpreter.
oK State Testing Director and IEP team.

OR Local educators decide, based on guidelines provided in the test administration manual.

PA State guidelines with final decision by local school districts.

Rl Policy is in review.

SC By committee established by local school district.

SD Local decision.

N Local decision for most accommodations; audio and computer use must be pre-approved.

X ARD and/or LPAC committees make the decision based on regular classroom modifications.

uT District decision for Special Ed Extra time; large print and braille are for CRT only.

VA

VT Decision made locally.

WA At state-level, reccommendations from advisory group-State Assessment staff decide. At district-level, case by
case basis--local professiona! staff.

wI District Assessment Coordinator and the local test administrator decide appropriate accommodations per
special student's IEP.

wv The IEP dictates accommodations.

wY We do not have a stale assessment program.
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Part 1.11 Statewide, what percentage of the students tested are classified as LEP
or needing an IEP?

ST % Elementary LEP| % High School LEP} % Elementary IEP| % High School IEP
AK 8.00 8.00

AL

AR

AZ 1.10 1.10 2.50 2.50
CA 20.00 11.50

co

CT 1.40 0.40 10.50 5.00
DE 3.00 2.00 11.00 5.00
FL

GA 0.90 0.80 11.00 7.00
HI 6.00 6.00 9.00 10.00
IA

ID
IL
IN 97.00 97.00
KS 1.80 0.75 7.00 3.00
KY

LA 1.00 1.00 6.00 6.00
MA 2.00 _2.00 8.00 7.00
MD 1.80 1.80 11.70 11.70
ME

MI

MN

MO 0.40 0.40 10.00 12.00
MS

MT 5.00 3.00 13.00 8.00
NC 1.00 1.00 12.00 10.00
ND 1.00 1.00 7.00 6.00
NE .

NH 1.00 12.00

NJ 3.00 3.00 9.00 9.00
NM

NV

NY 2.00 2.00 10.00 10.00
OH

OK 3.00 3.00 14.00 10.00
OR 1.20 0.70 11.20 9.10
PA 1.00 1.00 7.80 7.80
RI 6.00 4.00 14.00 12.00
SC

SD 1.00 2.00 10.00 5.00
TN 8.00 8.00
TX 12.00 7.00 13.00 11.00
uT
VA 1.00 1.00

VT

WA

Wi 7.86 6.21
A 11.00 7.80
wY

Note: Many respondents could not complete this question, often because their states' reporting system used different

classifications.
CCSSO and NCREL urge users to be extremely cautious when Interpreting thls table.

AR
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Part 1.12 What training or dissemination materials or techniques has your agency

developed that other states could use?

ST Response

AK Writing assessment procedures--not unique to others, pretty standard.

AL Alabama Student Assessment Program Policies and Procedures for Students of Special Populations, Bulletin
1993, No. 49.

AR Alternative assessment training of trainers is being implemented currently.

AZ Materials available--contact state director.

CA Contact the assessment office at (916) 657-3011 for a full listing of materials. In addition, teacher scoring
guides are available in each subject area of the GSE. Educational Television Network (ETN) programs on
new clementary, middle, and high school assessment (13 programs in 1992-93). Assessment samplers for
slementary, middle and high school assessment in each subject tested. Each of these documents contains
scoring guides and samples of student work.

CO

CT Samples are enclosed.

DE

FL GTAT: manuals, information brochure, interpretive guide, results, videotape, regional workshops.

HSCT: manuals, information brochure, item specifications, instructional materials, practice tests, all reports.
Writing: manuals, publications, regional workshops.

GA "Teacher Guides in Writing" for grades 3, 5, 8, and 11. (Some guides for grades 6 and 10 are still available.)

Hl

1A

ID Test coordinator guide--updated each year.

L Manuals, sample test booklets, videotapes, telecommunication conferences, and summary diskettes with school
level data,

Guide to Test Interpretation, Test Program Manual.

KS A variety of documents that support the new K through 12 accreditation based upon the School Improvement
Process.

KY

Kentucky has placed emphasis on training strategics designed to facilitate portfolio assessment on a statewide
basis. Materials are available describing the writing and math portfolio procedures. Released open-response
itemns and performance events are available for public view.

Instructional strategy guides and test interpretive materials are made available to teachers and administrators.
1992 Description of Proficiency Levels report.

Public release tasks for MSPAP; sample tasks; scoring guides; biief anecdotes to help students, teachers, and
principals; and exemplars, which are classroom instructional guide: with exsmplar lessons and performance
assessment activities. The state aiso has a video on scoring performance assessment.

Procedure for modifications.
Performance level guides being released by grade level during 1995 school yzar.

1. Use of mathematics assessment results.
2. Reading assessment training.
3. Working on materials for writing.

Videos on the conduct of performance assessment.
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Part 1.12 What iraining or dissemination materials or techniques has your agency

developed that other states could use?

g Response

MO Missouri's MAP 2000 initiative has produced a variety of training models and resource materials pertaining to
performance-based assessment. Missouri has also developed training materials for administering and scoring
direct writing assessment.

MS Test administration manuals, test coordinator's handbook, annual summary report of test resuits, guides to
assessment results and a composite test data listing with summary.

MT A series of monographs has been developed to assist districts with a variety of assessment issues. No new ones
were developed in the past year.

NC Training workshops available for
1. The interdependence of testing and instruction;

2. Improving curriculum through assessment;

3. Assessing higher order thinking skills;

4. Reducing test anxiety;

5. Reviewing and developing test items;

6. Guides for assessing/scoring writing at grades 4, 6, 8, and 10;

7. Scoring guides for open-ended items in reading, math, and social studies in grades 3 through 8, Algebra I,
English I, Biology, and U.S. History;

8. Guides for local standard setting and hand scoring.

ND A "Test Interpretation Video" as to how to correctly use norm-referenced test results as well as how norm-
referenced tests fit into a comprehensive assessment system.

NE

NH

NJ Open-ended scoring techniques in reading and math and registered holistic methods in writing manuals and
workshops. HSPT (HS proficiency) institutes--instructional strategies for teaching basic and higher-order
thinking skills.

NM The state provides technical assistance at a school's or district's request. There are statewide meetings in
regard to pretest and posttest matters. New Mexico uses consultants from its vendors. Statewide Student
Assessment Requirements brochure.

NV Analytic-Trait and Holistic Rubrics and scoring guides for scoring direct writing assessments and manuals for
the organization of scoring sessions.

NY None. All are designed for use with the state's testing program.,

OH Ohio's training materials are designed specifically for Ohio’s testing programs.

OK We have Pre-test and Post-test Inservice Maruals. However these are developed through SEA/Contractor
cooperation. Our contractors hold the copyrights on NRT. The State of OK holds Copyrights on CRT.

OR Newsletters, reports, teleconferences, videotapes.

PA Developed training program for performance assessment working with state's primary teachers' union--PSEA.

RI None.

sC 1. Videotapes for test administration training.

2. Pre- and posttest workshop materials.

3. Visits from other states to observe writing training and scoring.

4. Copies of testing reports,

5. LEP and special education rubrics could be used by other states. Other states cannot use our nontraditional
assessments because of security.
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Part 1.12 What training or dissemination materials or techniques has your agency

ST

developed that other states could use?

Response

SD
TN

VT
WA

33

Posttest workshops are held across the state yearly in October.

Our staff conducts local inservice at the regional-, system-, and school-level at the request of the system. A

folder of materials is provided to each participant. The most frequently requested topics are score
interpretation and holistic scoring training.

Objectives and measurement specifications documentation; written composition handbooks for elementary and
high schools.

Most of our training material is unique to our program. Writing assessments, proficiency-based credit.
Training in the scoring rubric used for our five-domain writing assessment on the Literacy Passport Testing.
Network training materials, scoring guides and benchmark papers for writing and math, grades 4 and 8.

Graphic reporting packages using "Five number summaries” to construct box-and-whisker plots describing
distributions of student performances. Requires Macintosh and Hypercard. Contractor modified existing
reports to include 5 number summariesw and to include box plots in their report.

The Department of Education is issuing a performance "sampler” in February 1995 that contains domain
descriptions for content/grades assessed. During the voluntary assessment in 1996, training materials will be
provided for scoring, adniinistering, and interpreting performance assessment results.

Not any developments except copies of the WV-STEP Test.

We do not have a stat: assessment program.

i
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Part 1.13A Do students use calculators on your state's math tests?

ST Calculator Use Conditions of Use Degree of Use
AK No

AL Yes Permitted Whole test
AR No
| AZ Yes Encouraged Parts

CA Yes Encouraged Whole test
CT Yes Encouraged Parts

DE No

FL Parts

(GA Yes Permitted Whole test
HI_ No

1D Yes Permitted Whole test
L Yes Permitted Whole test
IN No

 KS Yes Encouraged Parts

KY Yes Regquired Whole test
LA No

MD Yes Required Parts

ME Yes Encouraged Parts

Ml Yes Encouraged Parts

MN Yes Required Parts

MO Yes Encouraged Whole test
MS No

MT No

NC Yes Permitted Parts

ND No

NH No

NJ Yes Required Parts

NM es Encouraged

NV No

NY Yes Required Whole test
OH Yes Permitted Whole test
OK No

OR Yes Permitted Parts

PA Yes Permitted Whole test
Rl Yes Permitted Parts

SC No

SD Yes Regquired Parts

TN No

X Yes Reguired Whole test
UT Yes Encouraged Parts

VA No

VT Yes Permitted Whole test
WA Yes Permitted Parts

Wi Yes Permitted Whole test
wv Yes Permitted Parts

Totals  Yes=29 Required=7 Whole test=13
No=14 Encouraged=9 Parts=16

Permitted=13
Note: The states of CO, IA, MA, NE, and WY did not implement a statewide assessment program in 1993-94,
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Part 1.13B Do students use calculators on your state's science tests?

ST Calculator Use Conditions of Use Degree of Use

| AK

|AL No

AR No

| AZ No

CA Yes Encouraged
No

E No

FL No

(GA Yes Permitted Whole test
No

| ID No

| KS No

| KY Yes Permitted

LA No

MD _iYes Encouraged Whole test

[ME_ [No

MO Yes Encouraged Whole test

| MS No

| MT No

NC Yes  Fermitted Whole test

ND No

NH No

NJ

NM No

NV No

NY Yes Encouraged Whole test

OK No

OR Yes Permitted Whole test

PA

Rl No

SC No

SD No

N No

X No

UT No

VA No

vT

WA No

A\, A No

Totals  Yes=11 Required=0 Whole test=7
No=29 Encouraged=5 Parts=2
Permitted=6

Note: The states of CO, IA, MA, NE, and WY did not implement a statewide assessment program in 1993-94.
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Part1.14 Do any of your state assessments include questions designed
intentionally for calculator use?

ST Response
AK No
AL No
AR No
AZ No
CT No
DE No
FL No
GA No
HI No
ID No
IL Yes
KS No
KY No
LA No
| ME Yes
MN No
MO No
MS No
MT
NC Yes
ND No
NH No
NJ Yes
NM No
NV No
NY Yes
OH No
OK No
CR No
PA No
RI No
SC No
SD No
TN No
UT Yes
VA No
WA No
Wi Yes
WV
Totals Yes=8
No=34

Note: The states of CO, 1A, MA, NE, and WY did not implement a statewide assessment program in 1993-94.
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Since 1986, has your state formulated explicit statements of leamer

outcomes? In which subjects?

Math | Reading | Writing

Part 1.15

Social Studies | Other Subjects

i

Science

Other Language Arts

X

ST

CO_

SD

VA
VT
WA

=7
=0
N=10

Y=16
1
P

Y=22
=9
P=2
N=8

26

Y=
=9
P=2
N=6

N=9

Y=15
8
P=2

=9
=0
=5

Y=27
1

P

N

KY

[MO
ND
NE
NH
NJ
NM
NV
NY
OH
oK
OR
PA
RI
SC
N
TX

DE

Totals

In Progress; P=Planned; N=No

Y=Yes: 1

Key:




Part 1.16 Have any assessments been modified to align with these outcome
statements?

ST {Have assessments been modified?

AL {Yes
AR |No
AZ |Yes

CT {Yes
DE ]No
FL _|No

HI {No

ID _|No
IL Yes

KS [Yes
KY |Yes
LA |Yes

MD {Yes
ME {Yes
MI |Yes
MN Yes
MO [No
MS {No
MT |No
NC jYes
ND |No
NE | No
NH |Yes
NJ | Yes
NM
NV
NY |No
OH }Yes
OK | Yes
OR | Yes
PA | Yes
RI Yes
SC INo
SD | No
TN | Yes
TX |No
UT _}Yes
VA |No
VT |No
WA INo
WI_|Yes
WV | Yes
wY

Totals Yes=22
No=17

3
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Part 1.17 Has your state set specific acceptable levels of perfformance on any state
assessments (e.g., cut-scores, benchmarks, or proficiency levels)?

ST |Have acceptable levels of performance been set?

AK INo
AL _|Yes
AR INo
No

Yes
Yes
Yes
Yes
No
Yes
Yes
Yes
No
Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

AZ
CA
CO
CT
DE
FL
GA
Hi
1A
D
IL
IN
KS
KY
LA
| MA
MD
| ME
| ML
MN
MO
MS
MT INo
NC
ND
NE
NH
NJ
NV
NY
OH
0K
OR
PA
Rl
SC
SD
TN
TX
UT
VA
VT
WA
Wl _
wv
wy

Totals Yes=35
No=11
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Part 1.18

Since October 1993, has your state passed legislation affecting its

assessment program(s)?

ST Response If yes, provide the title(s) and describe how assessment was affected.

AK No State Board has adopted new regulations. Legislature has not changed any laws. NRT is now
in grades 4, 8, and 11, beginning in 1995-96. Purposes for assessment targeted toward
measuring new state standards.

AL No

AR Yes Act 846. To provide a comprehensive outcome-based assessment program for evaluating
performance in the public schools. Students will have to demonstrate their competency in
academic subjects and higher-order thinking skills.

AZ No

CA No

CO Yes HB 93-1313 - "Concerning Standards-based Education”

CcT Yes Connecticut General Statute 10-14m-r. The statute requires a certification of initial mastery
based on the 10th grade CAPT.

DE No

FL No

GA No

Hl Yes Omnibus Education Bill

1A No

ID Yes In the spring of 1994 the legislature funded the new testing program through support of an
SDE decision unit of $471,500. This ailowed us to change our standardized testing to grades
4, 8 and 11, add optional 4th grade writing, 4th and 8th grade matheinatics, and high school
interdisciplinary assessments.

IL No

IN Yes Public Law 19-1992, Public Law 39-1993: Tested grades altered (3, 4, 8, 10, 12); High
school graduation test to bx: implemented. State tests to include open-ended items. Local
diagnostic test to be offerec/portfolio guidelines to be developed.

KS No

KY Yes It was legislated that grade 12 transitional assessments will be moved to grade 11.

LA No

MA No

MD Yes

ME Yes The task force on learning results created by this legislation will issue a report on standards in
December of 1995.

Ml Yes P.A. 175, 1993. The legislation changed the consequence of the proficiency test from diploma

denial to endorsement in each of the content areas. In addition the legislation removed the
option for special education students to be exempted from the legislatively specified tests for
endorsement and provided for an alternative assessment for students graduating in 1994, 1995
and 1996. December legislation placed the original option for alternative assessment for

Yo
o~

- -
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Part 1.18 Since October 1993, has your state passed legislation affecting its
assessment program(s)?

ST Response  If yes, provide the title(s) and describe how assessment was affected.
special education students back in place for 1994, 1995, and 1996.

MN Yes 1993 Omnibus Education Act. As of fall 1996, Pianning, Evaluating, and Reporting (PER)
Act will no longer be used. The Minnesota new graduation rule will now be implemented.

MO Yes Senate Bill 380 (The Outstanding Schools Act) - Mandates the development of Performance
Standards and a new primarily performance-based system to measure student progress toward
the standards.

MS Yes Added two staff development training days to the minimum annual teacher contract for
orientation to innovative teaching methods and assessment models of the assessment system,

MT No

NC Yes A study commission will determine the need for standards and exit exams at strategic grades
and for graduation. This study is on-going to date.

ND No

NE No

NH Yes RSA 193:C Establishing the NHEIAP was passed in June 1993. Goal: There is established
within the department of education a statewide education improvement and assessment
program. Aims of program: Define what students should know and be able to do. Since the
program is not a minimum competency testing program, assessment instruments should be
designed to reflect the range of learning exhibited by students. The assessment portion of the
program shall consist of a variety of assessment tasks which can be objectively scored. The
assessment instruments shall include, but not be limited to: a) Constructed response items
which require students to produce ansewers to questions rather than to select from an array of
possible answers; b) a writing sample; c) other open-ended performance tasks.

NJ No

NM No

NV Yes $.B. 67. Changed the grade levels at which proficiency examinations are required. See Part 1.
2 for details.
S.B. 553. Provided for proficiency testing at grade 9 for 1993-94 only.

NY No

OH Yes Amended Substitute House Bill 152--Requires all chartered non-public schools to administer

the ninth-grade tests as a graduation requirement beginning in 1995-1996. Permits schools to
administer the ninth-grade tests initially in March of eighth grade instead of fall of ninth grade.

Amended Substitute House Bill 552--Delayed for two years the requirement to pass the
science test to graduate from high school. Established provisions for adults age 22 and older
who have disabilities to be evaluated and possibly exempted from passing the ninth-grade tests
to eamn a diploma.

Amended Substitute House Bill 715--Made provisions for foreign exchange students who do
not intend to remain in this country to be exempted from passing the citizenship test (nineth
grade) as a graduation requirement. Waived the requirement for districts to report norm-
referenced achievement test results for eighth-grade students if a majority of these students
took the ninth-grade tests,

House Bill 1441 (Signed by Govemor in May 1995). Added: Constitution and Oklahoma
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Part 1.18

ST

Since October 1993, has your state passed legislation affecting its

assessment program(s)?

Response

If yos, provide the title(s) and describe how assessment was affected.

OK

OR
PA

SC
SD

5 5 X

Yes

No
Yes

Yes
Yes
No

Yes

No
No
Yes

History to testing schedule.
“The Board shall develop a series of criterion-referenced tests designed to indicate whether
competencies Oklahoma pubiic school students are expected to have attained in grades five,
eight and twelve in mathematics, science, reading and writing of English, history, constitution
and government of the United States, geography, and culture and the arts, and in grade twelve,
Oklahoma history, as defined by the Board, have been mastered. The tests shall measure
academic competencies and shall be designed and implemented in correlation with the
implementation of the curricula standards adopted
by the Board pursuant to Section 11-103.6 of this title. The series of tests shall be field-tested
and implemented by the following schedule:

Subject Field-Tested Implemented

Mathematics 19934 1994-5

Science 19934 1994-5

R/W of Eng 1994-5 1995-6

Hi’Con/Gov 1995-6 1996-7

Geo/OK His 1996-7 1997-8

CulVArts 1997-8 1998-9

State Board of Education Regulation Chapter; 3 and §; authorized the Pennsylvania System of
School Assessment as described above.

More flexibility in which grades to assess in health assessment.
One year proviso to eliminate Reading and Mathematics testing in grades 1, 2, and 6.

The state competency test requirement can no longer be met through screening on the 8th
grade achievement test. Students (9th grade) may now take the competency test for the first
time in the fall of 1996 beginning in the 95/96 school year.

Amendment to0 22.1-254.1 of the Code of Virginia: Home-schooled students under the age of
6, as of the beginning of the school year, now are exempted from the requirement that their
parents provide the school district superintendent by August 1 following the school year in
which the child received home instruction with either (i) evidence that the child has attained a
composite score in or above the fourth stanine on a battery of achievement test approved by the
Board of Education for use in the public schools or (ii) an evaluation or assessment which, in
the judgement of the superintendent, indicates that the child is achieving an adequate level of
educational growth and progress. Home-schooled students tested with a battery of
achievement tests must now achieve a composite score “in or above the fourth stanine”, instead
of “at or above the fortieth percentile”.

1992-94 Budget as adopted by the General Assembly: An additional $.4 mitlion was included
in 93-94 for a new equating study for the writing portion of the Literacy Passport Test (LPT).
An additional $.4 million is also included for & second annual administration of the LPT to be
held in the Fall of the year.

Literacy Passport Test exemption (HB 1962) Exempts students for whom English is not the
first or native language, who have been identified as having limited English proficiency, and

BEST COPY AVAILABLE
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Part 1.18 Since October 1993, has your state passed legistation affecting its
assessment program(s)?

ST Response

If yos, provide the titie(s) and describe how assessment was affected.

VT No

WA Yes

Wil Yes

wv No

wY

Totals Yes=24
No=24

who have been enrolled in a public school in the Commonwealth for less than three years, from
the requirement to obtain the Literacy Passport in order to be classified as a ninth grader. To
remain classified as a ninth grader or sbove, such students identified as having limited English
proficiency must achieve passing scores on the first literacy test administered after three years
of enruliment in a public school in the Commonwealth. The amendments of this bill will
expire on July 1, 1994, unless proposed by the Board of Education in their amendments to the
Standards of Quality. Such an amendment is being proposed.

RCW 28A. 150. 210. Established "Essential Academic Learning Requirements,” develops a
system of student performance assessments, and creates a Certificate of Initial Mastery.

Parental waiver for 8 and 10th grade students for the knowledge and concepts tests. In
addition, the '95-'97 Biennial Budget will shape the implementation of the WSAS, which was
initiated in 1992 by S.118.30 (W1 state).
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Part 1.19 Since October 1993, have there been court decisions affecting your
assessment program(s)?

ST Response  If yes, provide the title(s) and describe how assessment was affected.

AK No

AL Legislation is currently being drafted which addresses changes in the assessment program. The
legislature is responding to a decision made in an equity lawsuit.

AR No

AZ No

CA Yes Several cases in progress. Assessment has been found not to violate prohibition against
ix:xfguiﬁng into students’ or parents’ beliefs and practices in sex, religion and morality, or family

Cco None

CT No

DE No

FL No

GA No

Hi1 No

IA No

ID No

IL No

IN No

KS No

KY No

LA Yes A Lonisiana district court found that the Lousiana Graduation Exit Examination, as a
graduation requirement of all public school students but not all private school students, was a
violation of the 14th amendment rights of public school students. The LA Dept of Ed appealed
the lower court's decision to State Court of Appeals which overturned the 1993 district court
ruling. The appeal court said the U.S. Constitution prevents the state from dictating the
curriculum or setting exit exam requirements for nonpublic schools. The LA supreme court
refused to hear the appesl.

MA No

MD No

ME No

Ml No

MN No

MO No

MS No

MT No

NC No

fon
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Part 1.19 Since October 1993, have there been court decisions affecting your
assessment program(s)?

ST Response If yes, provide the title(s) and describe how assessment was affected.

ND No

NE No

NH No

NJ No

NM No

NV No

NY No

OH Yes The Federal District Court in Cleveland, Ohio signed a settlement agreement on May 13, 1994,
leaving intact the requirement for all students in the State to pass proficiency tests to graduate
from high school. (Reed v. Rhodes--Settlement of Motions for Preliminary Injunctions on the
Proficiency Tests)

OK No

OR No

PA No

Ri No

SC No

SD No

TN No

TX No

UT No

VA No

VT No

WA No

WI No

wvV No

wY

Totals Yes=3

No=43

BEST COPY AVAILABLE
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Part 1.20

Who did your state collaborate with on assessment last year?

AK

AL

co

GA

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

CCSSO
Health SCASS

SERVE
Assessment issues of concern to the Southeastern states.

CCSSO
Technical Guidelines

SCASS
Comprehensive Health and Arts

New Standards Project
Math, English Language Arts, and Science Assessment.

Paul LeMahicu
Portfolio Assessments

NAEP
All assessments administered

New Standards Project
Reference assessments; portfolios; equity issues; and articulating standards

CCSSO
SCASS projects

New Standards Project
English Language Arts, Mathematics, & Science

The professional educational organizations within the state, CCSSO, New Standrads Project
State assessments in mathematics, science and language arts.

Chief Council of State School Officers, State Collaborative on Assessment and Student Standards

Limited-English proficiency, sciencs, primary-level assessment, technical guidelines for performance
assessment

SCASS collaboratives
Health, Science, Art and Technical guidelines

CRESST
Social Studies, Hawaiian History

Northwest Regional Lab
Developing our Interdisciplinary Performance Assessment model for grades 9-12.

Assessment Advisory Committee-subcommitiees deal with state-wide policy issues of assessment and
with technical issues (scoring, equating, score reporting)

Coatent Area Assessment Advisory Committees (comprised of teachers, administrators and
University personnel) in each fundamental learning area

Test blueprint construction, siandard setting, test equating, item and bias review

Educators

102
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Part 1.20

Who did your state collaborate with on assessment last year?

MD

ME

Ml

On what:

‘Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

‘Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Who with:

On what:

Content issues, logistics

Various psychometricians/assessment experts

mostly psychometric issues, including scaling of constructed response items.
Classroom teachers, administrators, university personel

Design, production, and implementation of KIRIS

Maryland DOE

Field testing of Maryland grade 8 performance-based math/science program
LA Systemic Initiative Program

Math and Science curriculum and assessment frameworks

CCSSO and other states
SCASS Workplace Readiness Assessment

CCSSO and other states

SCASS technical guidelines for performance assessment
Group of Southeastern States

Study the impact of reform in mathematics snd science

New Standards Project

Advanced Systems in Measurement and Evaluation, Inc.
sub-contractor

Local school system staff.

Development, administration, scoring, reporting for MSPAP
CTB

Printing, scaling, data processing for MSPAP

DDD

distribution of the functional reading, math, and citizenship tests
Lucas Printing

printing the functional reading, math, and citizenship tests

NCS

printing, distribution, scanning, and processing for the Maryland Writing Test
Westat

proficiency level setting and descriptions

Ml
scoring MSPAP and the Maryland Writing Test

Maine uses committees of teachers and representatives from higher education to update the MEA
annuaily.

All subjects -- item development

CCSSO
Science, Employability Skills, Health.
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Part 1.20 Who did your state collaborate with on assessment last year?

MO Whevith: OevaisbhfirtiveieSahenl Afiersalth, fine arts & science

Who with: New Standards Prdect

On what: Piloting tasks & developing training models
MS  Who with: Mississippi Public School Forum

On what: Development of Workplace Competencies

MT  Who with: CCSSO
On what: SCASS Health Project

NC  Who with: SCASS
On what: Arts

Who with: Georgia
On what: Exchange of test items

Who with: Vermont
On what: Providing test items.

Who with: SCASS
On what: Technical Guidelines for Performance Assessment

ND  Who with: Educators in North Dakota
On what: Language Arts

NH  Who with: Teachers, administrators, State Board of Education, Legislature, business people, parents
On what:  All phases of assessment program

N} Who with: test contractor
On what: 8th & 11th grade tests

NY  Who with: New Standards Project
On what: Performance tasks, portfolios in math, English Language arts, science at grades 4, 8, and 10.

Who with: CCSSO
On what: Primary Level Assessment System; Health Education; Arsts Education

OH  Who with: NCREL, six other states in the region, and selected teacher educators.
On what:  Assessment literacy training components for math and science.

Who with: CCSSO, a number of other states, selected school districts, expert consultants, and vendors'

representatives.

On what: Development of & primary level assessment system and of prototype assessment tasks and related
training components for science and Health Education in grades 1-12, as well as, development and
operations contracts for the 4th-, Yth-, and 12th-grade tests and development for the 6th-grade tests.

OR  Who with: The New Standards Project

On what: Literacy and math assessment, applied leamning.

Who with: Council of Chief State School Officers

On what:  SCASS projects on science, health, the aris, and techinical guidelines in performance assessment.
PA  Who with: CCSSO

Q 1(!.:
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Part 1.20 Who did your state colliaborate with on assessment last year?

On what: Research support for performance assessment
Who with: Ron Meade
On what: Technical aspects of scoring
Rl Who with: Statewide Outcomes and Assessment Team
On what: Statewide Outcomes.
Who with: Rhode Island Consortium on Writing
On what:  Writing Assessment
SC  Who with: New Standards Project
On what: Performance assessment system is mathematics, English/Language arts, and science

i Who with: CCSSO, SCASS in K-3
On what: Primary level assessment system/pilot

TN  Who with: State advisory committees; teachers; state department personnel
On what:  All assessments

TX  Who with: New Standard Project
On what: portfolio development, establishing performance standards

Who with: CCSSO
On what: various projects
UT  Who with: School districts
On what: Development and implementation of CRTs and performance assessments
Who with: State curriculum dir